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ABSTRACT

Background: The purpose of this study was to explore the
impact of an exclusive, residential cerebral palsy (CP)
soccer camp on social identity for youth with CP. Using a
basic qualitative methods approach, the aim of this study
was to explain the six-day CP soccer camp experience from
the campers’ perspective, guided by the three processes of
Social Identity Theory (SIT), to determine if a CP soccer
camp setting impacted the development of the participants’
social identity. Methods: Semi-structured interviews were
collected online through video software from 13 participants
who were purposefully sampled between the ages of 10-18.
Qualitative data was initially analyzed through a deductive
coding lens, then further analyzed through an inductive
coding process. Results: Findings suggest that participation
in an intentionally designed, exclusive, residential CP soccer
camp supported two of the three processes in SIT and
provided opportunities for youth with CP to feel connected
and similar to others with disabilities. Participants enjoyed
being around other individuals with CP in a supportive sport
environment. Conclusion: This study indicated that CP
soccer camp assisted in the campers’ social identity
development in two of the three processes of SIT. Future
research implications are discussed.

Keywords: cerebral palsy; Para sports; camp; social identity theory; disability

EXPLORING THE IMPACT OF SOCCER CAMP ON
SOCIAL IDENTITY FOR YOUTH WITH CEREBRAL
PALSY

Cerebral palsy (CP) has been diagnosed in approximately 17
million individuals worldwide and is identified as the most
common motor disability in youth (Cerebral Palsy Alliance,
n.d.). Medically, CP influences an individual’s ability to
control motor functioning due to delayed or damaged
development of the brain (Centers for Disease Control and
Prevention, n.d.). Consequently, although one in three
persons with CP are unable to walk due to their level of
delayed motor function (Cerebral Palsy Alliance, n.d.), there
are individuals with this diagnosis who walk with an
assistive device or have the ability to ambulate
independently.

For individuals with primarily neurological or visual
impairments, or physical disabilities such as CP or
amputations, adaptive sports are often referred to as Para
sports meaning parallel to Olympic style sports. In Para
sports, the rules of the sport itself may slightly change
depending on individuals’ functional abilities, such as sight,
balance, range of motion, and strength. Modifications are
also often made to best accommodate the ability level of a
person with a disability (PWD). Examples of Para sports
would be activities like 7-a-side CP soccer, wheelchair
basketball, or goalball.
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Researchers have found that individuals’ involvement in
Para sports has provided competence in skill development
(Groff & Kleiber, 2001), a sense of normalcy (Lundberg et
al., 2011), and a sense of connectedness (Shapiro & Martin,
2010). Blinde and McClung (1997) also indicate that Para
sports have the ability to impact PWD by increasing
confidence to try new activities, redefining physical
capabilities, and assisting with the initiation of social
interactions, often leading to a greater sense of overall
ability. In so doing, such beneficial growth opportunities
can lead to positive identity and self-image.

Identity development occurs by having personal perceptions
of the self, then engaging in social interactions to determine
if the perceptions of others validate that self-identity
(Zabriskie et al., 2005). Social identity theory (SIT) helps us
understand this further because as individuals view
themselves as a member of a specific group, they place their
value and emotional significance within that group. In
doing so, these individuals believe that they belong to a
social category through this identification. Since there is
limited research on SIT specific to youth with disabilities,
the purpose of this study was to explore the impact of an
exclusive, residential CP soccer camp on social identity for
youth with CP.

Cerebral Palsy (CP)

CP is a life-long, non-progressive condition that is
considered to be the most common physical disability in
youth (Cerebral Palsy Alliance, n.d.). It occurs before,
during, or shortly after birth and is caused by delayed
development of the brain or damage to the outer layer of the
brain that controls posture and muscle movements
throughout the body (Cerebral Palsy Foundation, n.d.;
Cerebral Palsy Alliance, n.d.). Overall, CP limits range of
motion and results in muscle weakness, which often affects
fine and gross motor functioning. Beckung and Hagberg
(2002) identify that impaired motor functioning is a
precursor for restrictive participation in societal activities
for individuals with CP because programs often do not
make adequate accommodations to allow participation.
While there may be a lack of research that identifies barriers
specific to individuals with CP, researchers have found that
intentional attitudinal or social barriers have prevented
individuals with physical disabilities, including those with
CP, from participating in recreational programs (Ubeda-
Colomer et al., 2019).

Barriers

In order to create positive recreation environments and
effective exercise opportunities for youth with disabilities, it
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is important for parents, health professionals, and teachers
to recognize why there is limited participation in physical
activity, and if possible, how to decrease the controllable
barrier(s). Shields et al. (2012) completed a systematic
review with 14 articles that identified four main barriers to
physical activity for youth with disabilities: (a) personal, (b)
environmental, (c) social, and (d) program. Personal
barriers include but are not limited to PWD’s lack of
physical and social skills, fear, and lack of knowledge or
awareness about the exercise. Environmental barriers
encompass inadequate facilities (e.g., geographic location
of facility, inaccessible facility, lack of adaptive
equipment), and lack of transportation. Barriers that involve
parental actions, unsupportive peers or lack of friends, or
negative societal attitudes are considered social barriers.
Program barriers can also prevent PWD from participating
in physical activity or recreation. These include the scarcity
of appropriate physical activity programs, lack of staff
capacity, negative staff attitudes, and participation cost
(Shields et al., 2012). Wingo et al. (2020) also identified
barriers largely related to a lack of resources or
opportunities that might exist for sport and recreation. One
such example might be when the built environment is not
adequately modified to allow for maximum participation
(Wingo et al., 2020).

Para Sport

Groff and Kleiber (2001) found that Para sports play an
important role for youth with disabilities. Specifically, they
found sport is used as a tool for self-perception
development, group identity facilitation, an expression
outlet, and a decrease in awareness of disability.

For the purpose of this paper, the authors have chosen to
use the term Para sport versus adaptive sport for two
reasons. First, there are some cases, such as goalball, where
there is no non-disabled equivalent sport and thus adaptive
sport does not adequately describe the activity as it would
not have been adapted from anything else. Second, the
authors felt that Para sport more closely aligns all sport for
PWD by providing parallel activities that can encourage
ownership of their sport rather than the notion that a sport
for a PWD is a modification of a sport that is not their own.
For example, 7-a-side soccer, or CP soccer, is one of the
Para sport opportunities for individuals with CP who can
walk independently. CP soccer has minor adjustments to
accommodate PWD who qualify for the game such as being
able to take a throw-in by rolling the ball into play
(International Federation of Cerebral Palsy Football, n.d.).

Although athletes who have experienced a traumatic brain
injury, stroke, or other neurological impairments qualify to
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play CP soccer at all sport levels, sport participation with
individuals who have similar experiences provides non-
sport related benefits also. For example, participation in
sport allows athletes an opportunity to develop their
personal identity, unite and experience acceptance by peers
(Cass, 1984), as well as develop relationships (Pensgaard &
Sorensen, 2002; International Federation of Cerebral Palsy
Football, 2019). Participants who engage in Para sports
with others who have a similar disability have an
opportunity to experience connectedness in a social context
such as camp (Shapiro & Martin, 2010).

Camp

Camp opportunities span a variety of categories, and may
focus on outdoor adventure, health or fitness, or sports
skills. Depending on the design of the camp, youth have
options to attend a day camp for a few hours over several
days, or they can participate in a residential camp with
involvement during all hours of the day for a week or more
(Garst et al., 2011). Residential camps tend to be readily
accessible, and the camp experience is known to promote
independence, self-esteem, and new skill development
(Klee et al., 1997). The residential setting creates
opportunities for campers to increase their independence
and confidence by separating themselves from their parents
for an extended amount of time (Garst et al., 2016;
Richmond et al., 2019). While being surrounded by
individuals like themselves in a program setting for multiple
days (e.g., residential camp), participants have the ability to
explore how they perceive themselves belonging to a group
(e.g., PWD) in a social context (Hall et al., 2018).

While there are several camp opportunities for typically
developing youth, there are fewer opportunities for those
with disabilities (Devine & Dawson, 2010). Camps for
PWD can be classified into various structural types, such as
exclusive or inclusive camps (D’Eloia & Price, 2018).
Inclusive camps provide programming for individuals with
and without disabilities together. These camps are similar to
integrated school classrooms, seeking to provide an
environment where everyone feels welcomed and
incorporated into society in a least-restrictive environment
(D’Eloia & Price, 2018). However, researchers have found
that PWD who attended inclusive camps have experienced
rejection from peers without disabilities, which can lead to
feelings of isolation, restricted socialization, and exclusion
(Blinde & McCallister, 1998; Taub & Greer, 2000).
Furthermore, when inclusive camp activities are
competitive and focus on skill (i.e., sport camps), negative
attitudes and perceptions can be produced towards PWD
(Devine & Wilhite, 1999). Thus, it is important that PWD
have an opportunity to attend camps with others who are
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experiencing equivalent life situations such as the camp
identified in this study.

Garst et al. (2011) noted that one of the important elements
of camp is experiencing various aspects of life together or
group living (i.e., eating, playing, and sleeping). During
residential camps, time is allotted for rest or relaxation in
between activity sessions or in the evenings. The downtime,
or unstructured time together, provides a unigue opportunity
for campers to interact socially, with conversation about
personal experiences and common interests between peers
(D’Eloia & Price, 2018). For youth with disabilities
attending exclusive camps, these conversations have the
potential to steer toward topics about similarities in
lifestyles or past experiences and identity.

Social Identity Theory

Social Identity Theory (SIT) is defined as “that part of the
individual’s self-concept which is derived from their
knowledge of their membership of a social group (or
groups) together with the value and emotional significance
of that membership” (Tajfel, 1978, p. 255). In reference to
the previous definition, researchers describe a social group
as a membership where individuals feel a belonging to and
perceive themselves as a part of a group, and those
individuals are acknowledged by others as a member of that
group (Tajfel & Turner, 1979; Trepte, 2006).

Within a social group, individuals have shared prosocial
attitudes, beliefs, and values (Arthur-Banning et al., 2007;
Woolf & Lawrence, 2017). A person goes through three
important processes in order to form their social identity.
The first process is called social categorization where an
individual classifies or categorizes himself/herself in
relation to social categories (Stets & Burke, 2000). These
social categorizations are cognitive tools used to “segment,
classify, and order the social environment,” (Tajfel &
Turner, 1979, p. 40) that indicate a person’s place in
society. The second process is social identity, which is a
self-evaluation ~ component  where the individual
differentiates himself/herself from members of other groups
(Tajfel & Turner, 1979). This process consists of an
individual’s self-image, which could be positive or
negative, that results from the social category in which
he/she identifies himself/herself belonging. When an
individual feels that they are similar to other group
members, they believe they are part of the in-group. The in-
group members will then compare themselves to the out-
group, which is the process of social comparison, the third
identified process (Tajfel & Turner, 1979). The acceptance
of others who are already part of the in-group is the
strongest way to confirm that an individual is a member of
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the group (Stets & Burke, 2000).

In order to further understand the context of SIT for the
purpose of this study, it is important to understand the
multiple elements that the influence of intergroup
differentiation has as it relates to social settings. As part of
the individual’s self-concept, he/she must identify with the
in-group and internalize that group’s membership. Second,
there must be a social situation for the group to compare
and evaluate themselves, and third the out-group
comparability, such as similarity and proximity, is a
relevant comparison (Tajfel & Turner, 1979).

Identity and People with Disabilities

Identity formation occurs when the individual can freely
explore and choose alternate identities. However, some
youth with disabilities already have their identity assigned
because of the label of their disability based on aspects of
themselves that cannot be disregarded or modified (Groff &
Kleiber, 2001). Jeffress and Brown (2017) suggest that this
label or stereotype is often a challenge, as individuals tend
to treat them differently; however, this alternate identity is
often an opportunity to remove some of the stereotypes and
create bonding moments with friends. This opportunity to
demonstrate athletic talent and prowess allows identity
formation to perhaps differ from that of a PWD alone, as
athleticism is an avenue for social capital to be built and a
sense of normalcy to develop, particularly for youth
engaged in sport trying to highlight their ability (Jeffress &
Brown, 2017). For this reason, when similar sport interests
are explored through activity participation, it provides an
opportunity for an individual to relate and discover
similarities between themselves and other participants. The
more engagement one has with an activity, the more the
person may incorporate that sense of identity (Groff &
Kleiber, 2001). This provides opportunities for verification
and acceptance from others who are already in the desired
in-group (Woolf & Lawrence, 2017).

By working together and feeling connected to other youth
with disabilities (Goodwin & Staples, 2005), researchers
found that individuals were able to understand themselves
better and identify with a group by using their performance
from sport participation (Goodwin & Staples, 2005; Groff
& Kileiber, 2001). This is perhaps why sport is documented
as a context of recreation that is seen to facilitate and impact
the development of personal and social identity, often
positively (Groff & Kleiber, 2001; Kleiber & Kirshnit,
1991; Shaw et al., 1995). Pica (2003) found that PWD who
develop a sense of identity through sport at a young age are
more likely to participate in physical activity as adults. SIT
may help explain how youth achieve their identity based on
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the belonging and acceptance through social interactions the
participant might experience in a Para sport setting. In
particular, exclusive residential camps have demonstrated
opportunity for positive identity development due to the
unique interaction and bonding opportunities they provide
(Fenton, 2018). Therefore, the purpose of this study was to
explore the impact of an exclusive, residential CP soccer
camp on social identity for youth with CP.

METHODS

This study was qualitative in nature, exploring participants’
summer camp experience from their own perspective
(Creswell & Poth, 2018). The research team sought to
describe the commonalities between the participants who
shared the same lived experiences (i.e., summer camp for
individuals with CP), and in so doing, allowing the
researchers to develop a collective description of that
experience compiled from the individual perspectives
(Creswell & Poth, 2018). Data were collected through
interviews to better understand their experiences, with a
particular focus on the impact of the exclusive, residential
soccer camp on their social identity.

Program Description

A not-for-profit entity located in the Northeastern United
States hosted its inaugural, six-day residential soccer camp
in the summer of 2018 for youth with CP. Per suggestions
from Shields et al. (2012), this camp sought to intentionally
plan the physical, social, and programmatic elements of
camp in order to achieve the intentional SIT outcomes
desired. For example, as part of a program partnership, the
camp was located at a university campus in Southeastern
United States, which provided on-campus housing and
dining for the participants, coaches, and volunteers. This
allowed for the campers to interact with one another both
socially and within the camp setting in a more intimate
environment. It also encourages participants to socially
surround themselves with kids just like them as few of them
had even met others with similar disabilities, and certainly
not been in camp with them for an extended period of time.
The coaches provided supervision, instructional
programming, and overall support for the participants. All
coaches and camp volunteers had experience working with
youth with CP prior to camp. The campers’ soccer
experience ranged from being new to the sport to already
playing competitively. Although soccer was the focus, the
camp provided structured and unstructured time where the
campers were able to participate in a variety of other
activities: watching FIFA World Cup soccer matches,
hiking in a nearby forest, visiting a local dessert shop,
reading a book, and socializing with peers in the dorms. In
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addition to these other activities, some camp time was
devoted to identity development and disability awareness
such as a session in which participants discussed having CP
and the similarities or different experiences each one faced.
Furthermore, during this time the intentionality behind the
different elements of the physical on-field sessions was also
discussed. They were specifically designed to work on
skills an athlete with CP may need to train differently due to
their physical abilities, such as balance or limb spasticity.

Participants

Using a purposive sampling strategy (Creswell, 2007)
participants were invited to participate in this study if they
met the following criteria: (a) were at least 10 years of age
or older at the start of camp and (b) attended the entire six
days of camp. Out of the 16 participants who attended
camp, one did not meet the age requirement and two did not
attend each day of camp, leaving 13 eligible participants
who were contacted and agreed to participant in this study.
Participants ranged in age from 10-18 with a mean age of
13.54 years old, 12 were male, and 1 was female.

Following Institutional Review Board approval, the primary
researcher sent campers’ parents an electronic letter via
email that invited their child to voluntarily participate in the
study. The letter described the purpose of the study, why
their child was identified as a possible study participant, the
expected interview process (i.e., length of interview, request
to audio and video record interviews), and included the
parent consent and child assent forms for the youth under
18 years old. All communication for participation in the
study was done through the primary researcher and the
parents. Those who were under 18 required a parental
signature on the consent form in addition to assent, and the
18-year-old was required to verbally consent prior to
participation in the study. For those parents who did not
respond to the first point of contact, a follow-up email was
sent after two weeks. A phone call was made by the
researcher to initiate the last contact for the remaining two
parents who did not respond to either email.

Positionality

The following statement is provided given the importance
of understanding the social significant dimensions of the
researcher in this study. The researcher was a female
graduate student who has not lived with any of the
disabilities identified in the participant population. She has
a bachelor’s degree in recreational therapy and has played
soccer for over 20 years, thus understands the nature of both
the population and the recreational context of the camp.
Additionally, the researcher was a volunteer staff member
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of the camp supporting all elements of the management
team and worked with the study participants daily
throughout their camp experience. Thus, it was important
that the data collection process reflected the participants’
lived experiences and not that of the researcher. However,
the relationship that was already established likely helped
the study participants be more forthcoming about their
experiences.

Data Collection

Semi-structured interviews took place eight months after
camp. Although Erikson (1959) does not give a specific
timeframe on the age when individuals’ identity becomes
the focus of development, individuals use information
gathered from the self and the environment to evaluate their
identity, then use that evaluation to determine if that label is
appropriate (Anderson, 2004). Once identity alternatives
have fully been explored, individuals can make a
commitment towards their options to achieve their truest
identity (Shaw et al., 1995). In the case of this study, the
participants had an opportunity to partake in a diverse set of
social and physical experiences with peers with disabilities,
then return home to a setting that potentially challenged
them to choose how they perceived themselves and how
they presented themselves to others. Therefore, it seemed
appropriate to provide eight months for the participants to
evaluate themselves in a separate environment to determine
if the soccer camp had lasting effects.

After the researcher obtained verbal or written consent and
assent from the youth participants, a semi-structured
interview was scheduled via Zoom, an online video
software, between the researcher and the participant. Ten
participants discussed their responses individually in a
separate room away from their parents. Upon request, one
parent from three separate participants sat in on their
children’s interview. Interviews lasted between 15-50
minutes and were recorded through a digital recording
device. The Zoom software was used as a secondary device
for audio and video recording. There were 31 semi-
structured questions, with identity-related questions
developed based on the SIT (i.e., social categorization,
social identity, social comparison) to allow the campers to
discuss their soccer and camp experience. Probing
guestions were used when necessary, in an effort to obtain
further explanation from participants regarding their
thoughts and ideas (Creswell, 2016).

Data Analysis Plan and Methodological Rigor

Prior to analysis, interviews were transcribed verbatim, and
deidentified by the primary researcher. Pseudonyms were
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used to protect the confidentiality of the participants. A
second member of the research team, a critical friend
(Smith & McGannon, 2018) who was not part of the data
collection or camp was then introduced to assist with data
analysis.

To begin analysis, the researchers sought to follow Braun
and Clarke’s (2006) phases of thematic analysis. Prior to
coding, the primary researchers thoroughly read through
interview transcriptions twice to familiarize themselves
with the data. The researchers initially used deductive
analysis to code interview content related to one of the three
processes of SIT: social categorization, evaluation of social
identity, and social comparison (Tajfel & Turner, 1979).
After deductive coding, the researchers reviewed the
transcripts for a third time to identify possible emerging
themes that were not related to SIT through an inductive
coding process. The researchers then reviewed all
transcripts to identify the common themes across all
interview data that resulted from deductive and inductive
analysis. A research committee was also consistently
involved to act as a sounding board in the critique,
reflection, interpretation, and assumptions of the data and
themes with the researcher. This provided opportunities for
reflection on how the data had been understood and
challenged, as well as how themes were developed. In an
effort to reduce bias, two researchers analyzed the
interviews independent of one another. After completing
the analysis, the researchers met to determine levels of
agreement regarding qualitative themes and findings. After
discussing the definitions of the predetermined SIT
categories used for deductive analysis and subsequent codes
and themes from deductive and inductive analysis, the
researchers deliberated initial thoughts, discussed, and
subsequently reached 100% agreement regarding the final
qualitative themes. Although Smith and McGannon (2018)
suggested that inter-rater agreement is a problematic
element of rigor partly due to a lack of threshold of
agreement, the research team was able to come to complete
agreement on final themes after discussion.

RESULTS

All of the camp participants had CP, were ambulatory, and
represented 10 different states throughout the United States.
As one of the many goals of camp was to gain
independence, additional goals such as building self-esteem
and making new friends with other kids while CP identity
formation and development were built into the many of the
elements of camp. Findings from the deductive analysis
supported two of the three processes of SIT: social
categorization and self-evaluation through social identity.
Social comparison was not well represented within the data.
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There were three subthemes that emerged under social
categorization: (a) disability, (b) sport generalized, and (c)
soccer specific. Self-evaluation through social identity was
supported with two subthemes: (a) individuals without
disabilities and (b) in-group comparison. Inductive analysis
revealed two additional themes separate from SIT: personal
identity and group cohesion.

Deductive Results
Disability

Each of the 13 campers demonstrated their awareness of
having a disability and understood that it was an element
that qualified them to attend this specific camp. By setting
aside specific times within the sport camp and allowing for
down time where campers could be social, there was
intentionality in encouraging discussion about their
disabilities and their common differences. Although all
camp participants had CP and were ambulatory, there were
three campers who reported they had never been around a
group of individuals who all had a disability before. Even
the participants who had experience interacting with other
individuals with a disability prior to camp discussed the
disconnect in society, where there are not enough
opportunities provided for groups of PWD to come together
continue to develop their identities. This is one of the main
reasons why the camp, in its program design and
development, had opportunities such as team building or
social conversations around disability built into the camp
itinerary. For example, Liam expressed his fear about how
individuals in society may treat him differently because of
his disability, saying: “l [was] scared if some people said
some bad things to me like ‘Hey what’s wrong with your
hand?’ or ‘What’s wrong with your speech?’.” However,
Logan expressed that “camp helped me identify people with
disabilities and you can like ‘Oh, he has a disability, but he
still might be able to play soccer’ and that helps.”

Similarly, campers at CP soccer camp had different types of
CP, which was clearly recognized by a number of campers
who expressed the value of simply interacting with or
having conversations about CP in camp with others who
have CP to gain greater understanding with those like you.
For example, Oliver mentioned he was aware of the range
in severity and the location of limbs that are impacted. He
stated: “We obviously all had disabilities, but some of us
had one side. Like William has both legs and some people
have both arms, but some of us have just one side, like I
do.” Campers indicated feeling more at ease with their
disability because they could relate to their peers at camp
and had the opportunity, both on the field or in other social
events, to engage with other campers and talk about their
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experiences. For example, James shared: “It made me feel
happy to not be the only one struggling with this process
and have other people that | can talk to about different
things and go through with them; not just you having to go
by yourself.” It also allowed for Elijah to understand and
accept his disability by being around and talking with others
with CP through the formal discussion in the dorm or
informally (social categorization): “It made me feel more at
ease with CP, and | got to understand it a little more in
depth.” Finally, Ethan explained his camp experience with
this example: “...you didn’t feel any different, you felt
included, you were no different from anyone else...you felt
you belonged in the group because everyone had their own
difficulties, and everyone shared their experiences.”

Sport Generalized. Nine out of the 13
participants acknowledged their participation in sport, their
love for sports, or their struggle with having a disability and
participating in sports. Prior to camp, Noah was already
involved in a sport club through his school. He gave this
example: “I’m part of the ski club at school, so we go up
every Friday to the mountain, snowboard for four hours.”
Another participant, James, discussed how he participates in
various sports at the recreation level: “I just play soccer, but
also play basketball in my back yard, and | also play
lacrosse with my friends.” Liam discussed he had
participated in track before camp: “I run the 100 and 200
meters, and | broke two junior national record.” Oliver had
experience in a few other sports, “I play lots of sports. |
play basketball, soccer, and skiing.” However, Emma
described her struggle with her disability and sport
participation but also how the camp sport programming was
able to help her see others like her and understand herself
more fully:

I think what’s been hard about sports and having a stroke
and CP is they’re two different worlds. The really hard
thing, which I think CP Soccer really helped me with, was
trying to find that bridge if you want to call it that. So that it
can really be “These are kids that have CP that really enjoy
sports and are passionate about that™ because that’s what |
was. Before CP Soccer there was no bridge, and that’s the
thing that was lacking. | just didn’t feel complete in the
world of playing sports and being with a disability. (Emma)

These generalized sport elements lay the groundwork for
the beginning of the social identity of the young
participants, moving from a PWD to an athlete and
allowing the sport camp program to shape their self-
identities in positive ways by making comparisons to others
around them (Tajfel & Turner, 1979).

Soccer Specific. Ten participants expressed their
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love for soccer, whether it was their favorite sport or their
reason for coming to camp. As there was a definite passion
for the sport amongst the participants, Alexander
highlighted his reasoning on why he continued to play after
camp, stating: “Why do | still play? Ah because | love
soccer. It’s my favorite past time, it’s what | love doing the
most. | love playing soccer.” Benjamin acknowledged how
he currently categorizes his involvement in the sport itself,
sharing: “...l1 do soccer more than a sport, more than for
fun, I do it competitively.”

Self-Evaluation through Social Identity

People without Disabilities. There was a strong
representation of the participants defining themselves as
different from people without disabilities. Amongst the
group that participated in the study, the majority of them
perceived themselves as being a member of a group with
disabilities (self-identity). This group membership was
acknowledged within the camp setting; however, campers’
comparisons between themselves and people without
disabilities were not within the camp context. With relation
to the soccer experience where participants felt similar to
their group membership of PWD, camp provided an
opportunity for Mason to feel like the physical playing
environment was more equal at camp as compared to his
playing environment at home with friends:

| just like playing soccer. It is more matched because my
other friends were faster than me because of my disability. |
can’t really run as well with my left foot, so | was matched
up with speed | guess, so it is a lot fairer. (Mason)

Two separate participants commented on their soccer
experience outside of camp: Benjamin said, “I train with
regular kids,” and Oliver shared, “we all have that
experience if you’re on another team, of kids not passing to
you because they want to win, and they call you bad
because you have a disability.”

In-Group Age Difference. All participants
classified themselves as having a disability through the
social categorization process. Although they identified as
being a member of that group, the majority of the
participants also acknowledged the age difference when
discussing their camp experience. Some individuals enjoyed
the different age group structure of the camp, and the ages
of other participants did not impact their experience. Noah
for example, was more excited to be surrounded by a group
of similar individuals rather than being impacted by the age
difference. “It felt good to help kids and talk to some of the
younger ones who are similar to me because I really haven’t
met anyone else with cerebral palsy before. So that was
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pretty cool.” Alexander followed in suit when elaborating
on what they wanted to get out of camp without worrying
about the age difference:

I went to camp with that mindset as well, where you know it
doesn’t matter if a kid’s 9 or if he’s 8 or just someone that’s
18. You know the goal is to just have fun. It doesn’t matter
what age, it’s just to enjoy yourself, help others have fun,
and be comfortable with themselves. (Alexander)

In contrast, however, Lucas mentioned why the age
difference negatively impacted his camp experience: “Just
about the age difference, just with the little kids. Because
they don’t really like get it. This seemed like a game for
them, but it really wasn’t, it was serious.”

In-Group Soccer Ability Level. The group of
participants that attended camp ranged in soccer ability
levels. One camper had never played soccer prior to coming
to camp, while other campers were familiar with the sport
based on past experience from recreational and travel
teams. Of the participants that commented on ability levels,
none of them mentioned that it negatively impacted camp.
In fact, Logan enjoyed the varying abilities when talking
about the difference in soccer experience between the
campers: “...it was good because you could adapt to their
skill level. It teaches you to play with different people.”
Elijah did not care about the difference in the campers’
soccer experience: “It didn’t really feel any different really.
It was normal.” Four out of the 10 individuals who
discussed the ability levels as a difference between their in-
group members mentioned disability as being a factor
contributing to skill levels. Liam said:

Of course, the kids did not have as good skill as me. They
may have more challenges or stronger CP than me, or they
have stronger soccer skills than me or less challenges or
less disability than me. So, you know, | don’t really care
about that. (Liam)

Benjamin commented on how everyone’s disability
provided an equal playing field between teams throughout
camp: “You can make competitions kind of even. I'm a
very competitive person. Well we both have CP and we
both have challenges.”

Inductive Results
Personal Identity
Personal identity was evident amongst the majority of the

campers when asked to describe themselves by use of
character traits or hobbies. Each camper acknowledged
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his/her disability through their life struggles or as an
identifier for attending this specific camp, recognizing thus
having cerebral palsy and demonstrating their own social
identity dimension. However, when asked to describe
themselves, 12 out of 13 individuals did not mention their
disability. Individuals described themselves using other
identifiers. For example, Logan shared, “I try to have a little
fun every now and then, so. Pretty outgoing I guess | could
say.” Alexander described himself as more reserved: “I’'m a
little bit shy when you first meet me but once | get to know
you, I’'m quite open.” Noah expressed himself using a
variety of personal characteristics, “I have kind of an odd
sense of humor. | enjoy all types of music. I like action
movies and romantic movies. | really like computer
science.” A few participants shared their interest in sports
when describing themselves. For example, William said:
“I’m a happy human being, I like sports... | want people to
be treated the way that they should.” Finally, Lucas shared:
“I like to play soccer, | like other things. | work out.”

Group Cohesion

As the camp was intentionally designed for individuals
with CP to play soccer and be social, their CP camper
experience was important to ascertain. Eight campers
supported the group cohesion theme as a result of camp
with phrases that contained the words unity, comradery,
connected, and similar. For example, James indicated
enjoyment in being around others with disabilities: “I really
liked how you... could just talk and everyone... would get
it. You could just talk about your struggles and everyone
would connect to it. | just think that was a cool part of
camp.” Oliver described the group at camp as a family:

I think it was really cool to be around people that you could
relate to. It was like having a bunch of brothers and sisters
around you because they’d be like “Awe yeah, that happens
to me too.” (Oliver)

While the majority of the group mentioned the sense of
community as it related to their disability, Emma
specifically gave an example of how soccer was used to
connect the group during the unstructured time at camp:

We were all watching the South Korea x Germany game for
the World Cup. We were all huddled around Michael’s
phone. That really like summed up the camp for me. It
showed the unity and the community but yet there was still a
point of “oh my gosh, we’re in the real world, and like
soccer!” (Emma)
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DISCUSSION AND PRACTICAL IMPLICATIONS

Individuals with CP who attended camp have be negotiating
this disability their entire lives. It is difficult to suggest that
one week at camp can alter their entire notion of what is
disability. Still, the thought was the camp would give them
a view of their own disability in a positive light by
intentionally  planning the social, physical, and
programmatic elements of camp (e.g., discussion sessions
about CP, organizing sport skills and drills on the field that
specifically target CP development; Shields et al., 2012)
and encouraging social interaction and discussion about
their experiences as a person with CP. All but one camper
described themselves by the things they liked to do or by
their character traits instead of discussing their disability.
Each individual acknowledged having a disability in some
way, but it was not an identifier in the way they presented
themselves. Similarly, Logeswaran et al. (2019) described
that individuals with disabilities tend to distance themselves
from the label of disability in an effort to feel a part of the
world without disability. This was the case even though by
virtue of their disability and the attendance of the camp,
their disability was a necessary criterion. This may, in fact,
support a social comparison process not within a disability
context but rather as an athlete. It could be argued that it is
positive that the participants do not use disability as a key
identifier in how they present themselves and instead, as a
result of attending this camp, they now feel more identified
with being an athlete. Thus, their social comparison is not
as an athlete with a disability but simply as an athlete.

Nonetheless, disability was a prominent theme within the
social categorization process as a result of campers’
participation at camp. This aligns with previous literature
when discussing exclusive camps for PWD. Researchers
have found that when youth with disabilities have the
opportunity to interact with other youth with disabilities in
the camp context, they are able to learn more about their
disability and share common stories with others (Goodwin
& Staples, 2005). Although the participants had not reached
a point of what Darling (2003) terms “disability pride”
where participants establish positive disability identity, it is
important to note that neither did they see their disability
alone as being a main negative element of their identity
(Raver et al., 2018). This is encouraging, particularly for
younger athletes such as Logan, Noah and Alexander who
used personal characteristic identifiers to describe
themselves rather than the physical traits that might be seen
as part of their disability.

Over half of the participants in this study mentioned
previously participating in sports prior to attending camp.
However, these programs and activities were primarily in

Journal of Sport for Development

inclusive settings with people with and without disabilities.
This contradicts past literature in reference to the multiple
barriers (i.e., fewer opportunities, lack of skill, negative
societal attitudes, and lack of transportation) that PWD
experience when participating in physical activity (Shields
et al., 2012). Perhaps PWD are finding more opportunities
to be active and engaged in sport programs both within their
communities and in travel programs such as this camp. It is
also possible that individuals with mild forms of their
disability are better able to integrate into the community
programs as a result of the limited severity of their
disability and needing fewer modifications (Farmer et al.,
2019). One also might assume that the experience was
positive, but this may not be the case. Participation by a
PWD in a sporting event does not always imply a positive
experience. Particularly for youth, the need to have an
identity at least based partly in sport is strong and this
connection to participation may have been relevant in this
study (Shapiro & Martin, 2010). Practitioners should be
aware of the barriers that past literature suggests, but it is
clear with comments from a number of participants that
these can be overcome with proper programming,
opportunities for social interaction, and the prospect of
demonstrating their ability as seen in this camp.

In a previous study of youth with physical disabilities
participating in an adaptive sports program, Groff and
Kleiber (2001) found that almost all of their participants felt
connected to their peers with disabilities. In a similar way,
campers involved in this study felt connected to and
included by others because they were surrounded by other
PWDs, a good demonstration of self-identity. It is clear in
this study and further supported by Groff and Kleiber
(2001) that programs internationally designed for
individuals with similar disabilities to connect with one
another and share similar experiences can have positive
impacts on identity.

Campers highlighted their self-evaluation toward people
without disabilities, who are different than those in their
determined in-group (e.g., PWD) supporting thus the
demonstration of self-identity. This is supported by
Goodwin and Staples (2005) and Groff and Kleiber (2001),
who found that the social interaction between similar
participants provided opportunities for individuals to talk
about their disability with others and socialize with other
PWD during sports. This was the reason for an intentional,
formal discussion about CP with the group while at camp
and why specific sport training skills were put in place. This
allowed all athletes to see each other being challenged
whereas normally, the athlete with CP may be the only one
struggling with a particular skill.
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A sense of belonging and connectedness that was also
discovered through group cohesion in this study has been
present in past literature (D’Eloia & Price, 2018; Groff &
Kleiber, 2001). This group cohesion was likely as a result
of stated intentional opportunities to train with other
athletes who have CP or to engage in the discussions, both
formally or informally, about having CP and the challenges
that athletes with CP face. Exclusive residential camps
provide PWD the potential to associate positively with other
PWD connecting with and feeling a sense of belonging to
their peers at camp. Individuals in this study discussed the
challenges they faced growing up with CP or playing sports
on mainstream teams with people without disabilities.
These conversations took place during unstructured times,
which is a benefit of residential camps that foster elements
of shared understanding and provide youth with disabilities
a chance to discover common interests (D’Eloia & Price,
2018; Tiemens et al., 2007).

It was mentioned that in previous camps some participants
had more negative types of experiences where, for example,
their teammates without disabilities would not pass them
the ball. Wilhite et al. (1999) found that PWD refrained
from participating in certain mainstream activities when
they did not feel like they could participate successfully,
limiting opportunities for this population. There is perhaps a
balance in having PWD attend exclusive camps where they
can build their confidence and skillsets with others who
have similar disabilities and encouraging PWD to attend
mainstream camps or activities so that they are then able to
utilize their skills and be more confident in their self-
identity as an athlete. As Liam discussed: “Like it doesn’t
really matter who’s better or not, I’m just there to get
better.” This camp program allowed for each player to
improve in a more comfortable environment with peers.
Therefore, programming staff need to be aware and alert to
the potential differences in ability, speed, mobility or desire
for different equipment and to be ok with providing an
alternative social environment for a number of athletes with
similar disabilities to participate together and also compete
in a more mainstream environment.

All the participants commented on the age component of
camp. Although some did not care about the age gap, two
of the older participants mentioned that it was an
opportunity to be a role model. Due to the smaller nature of
camp (less than 20 participants in total), it was easier to
program for participant physical and social interactions in a
way that encouraged SIT formation or reflection, leadership
opportunities and skills expression, as well as development
through on field sessions. Researchers acknowledge that
these elements of camp could be beneficial for PWD to
relate to each other and discuss similar experiences
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(D’Eloia & Price, 2018; Tiemens et al., 2007). However,
this recognition of the age difference caused some identity
confusion for a few of the participants as it created a
challenge between feeling part of the CP in-group and
recognizing that the participant may not be an ideal fit in
this group (Stets & Burke, 2000). Sport can provide more
opportunities than simply the physical activity element, yet
programmers need to provide age-appropriate activities
while still allowing for the potential for mentoring to take
place.

LIMITATIONS

Although all the campers who met the criteria for voluntary
participation agreed to be involved in the study, there were
still several limitations that should be addressed. Primarily,
interviews were completed online through video software
due to all the participants being in separate locations during
the time of data collection. The researcher was in a quiet
office while the participants were in their home. Even
though this possibly offered a comfortable environment for
the interviewee, distractions were not able to be controlled
or monitored. This also provided space for the parents to be
included in the interview process. Three parents requested
to sit in on the interview, and all three parents contributed to
the interview conversation. When the researcher asked the
participants a question, and they were slow to answer on an
occasion, two of the parents interjected which provided the
participants an answer to the question due to the prompting
from their parents. Although it is clear the parent was
simply trying to provide information and input to the study,
this detracted from the lived experience of the camp
participant and rather was a different perspective than given
from the athlete. As such, these comments were not
included in the data analysis.

There were times when participants did not fully remember
elements of camp and the researcher needed to provide
some prompting, or minimal contextual clues for the
participant to give an honest answer as it related to the
question. Since this was eight months post-camp, this was
certainly understandable. Similarly, most questions
corresponded to the SIT constructs which could have
influenced the results of final themes due to this study being
guided by the theory. Finally, the researcher was also a
counselor at the camp, which could provide a closer
connection to the campers but also must be recognized as
potential response bias in the answers from participants.
Still, as discussed, multiple additional researchers provided
input on data analysis in an effort to mitigate any
interpretation bias.
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FUTURE DIRECTIONS

The purpose of this study was to explore the impact of an
exclusive, residential CP soccer camp on social identity of
youth athletes. Using SIT, the participants clearly identified
two of the three tenets, social categorization, and social
identity in their lived experience of camp. Although
mentions of social comparison were made, it was not clear
how participants were consistently expressing that element.
Given the exploratory nature of the study, using this camp-
based experience to assist in continuing to shape a Para
athlete’s identity appeared to be an encouraging
environment in which positive growth and development can
occur.

Future research is suggested to further the understanding of
social identity for PWD and more specifically individuals
with CP. These findings provide foundational knowledge
into the scope of an exclusive soccer camp for this
population, which should be elaborated on utilizing SIT as a
guide into how PWD perceive themselves in other
exclusive camp environments. Although the third process of
SIT (social comparison) was not well supported in these
findings, it is suggested to provide a social setting where
youth with CP can compare themselves to the out-group to
fully understand SIT for this population. More specifically,
the social situation must allow for intergroup comparisons
and the out-group must be perceived as relevant by
similarity and proximity for comparison (Tajfel & Turner,
1979). This study did not provide the perceived relevant
out-group (i.e., people without disabilities) for comparison
within this camp context. Due to the nature of the interview
questions, participants primarily shared their perspectives
towards the physical differences between themselves and
peers with and without disabilities. Future research should
focus on understanding how or in what ways youth with CP
perceive themselves from a psychosocial perspective.

Finally, although this camp was a soccer-specific program,
it is important to acknowledge the benefits of socialization,
physical ability levels, and identity development were also
witnessed as a result of participating in this camp
exclusively for youth with CP. Exclusive camp settings
have been shown to facilitate group cohesion, which is
beneficial for a population who can be limited and left out
of recreation and sport opportunities.
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ABSTRACT

The United Nations Sustainable Development Goals (SDGS)
are hailed as a common language to unite a global
commitment towards a change of trajectory regarding social,
economic, and environmental development issues. Although
not overtly cited within the SDGs or their related targets,
sport has been widely accepted and promoted as an enabler
of social change and a mechanism through which to
strategically map and measure commitments to
sustainability. However, despite the numerous case study
examples of specific sport-based programs that have
demonstrated the potential of sport to contribute to the
SDGs, there is limited knowledge about the currency and
value that the SDGs hold for key sport stakeholders in
development, and a shortage of concrete evidence to assess
the uptake and integration at the level of national policy. In
an attempt to address this shortage, this paper presents
insights from the analysis of secondary data collected by the
Commonwealth Games Federation from 62 Commonwealth
Games Associations (CGAS) in relation to their perspectives
on the contribution of sport to the SDGs. The paper provides
examples of specific areas of strength, or those in need of
further development, to present a baseline for the current
state of play in understanding the contribution from
individual CGAs to the SDGs.

Keywords: sport policy; sustainable development goals; gender equality; health; education

THE CONTRIBUTION OF SPORT TO THE
SUSTAINABLE DEVELOPMENT GOALS:
INSIGHTS FROM COMMONWEALTH GAMES
ASSOCIATIONS

The advent of the United Nations (UN) Sustainable
Development Goals (SDGs) was welcomed as a catalyst to
address manifold social, economic and environmental
issues. Hailed as a common language to unite a global
commitment towards a change of trajectory regarding
development issues (Spangenberg, 2017), the UN 2030
Agenda outlined 17 Sustainable Development Goals and
169 related targets to provide direction for national
development plans and international development
cooperation (United Nations General Assembly, 2015).
Although not explicitly mentioned within the Goals or
related targets, Paragraph 37 of the UN 2030 Agenda
recognized the potential of sport as an enabler of sustainable
development. Furthermore, sport has been widely
acknowledged as a global mechanism through which to
strategically map and measure commitments to
sustainability (Guilianotti et al., 2018; Lemke, 2016;
Lindsey & Darby, 2018).

The vocal support and advocacy from global organizations,
such as the UN, for sport as a means to address several
targets contained within the SDGs has prompted large
numbers of organizations (both private- and state-funded) to
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integrate sport as a cultural vehicle to contribute to their
attainment (Collison et al., 2017, Guilianotti et al., 2018).
Furthermore, numerous case study examples of sport-based
programs have been presented, analysed and championed to
demonstrate the potential of sport to contribute to the SDGs
(e.g. Burnett, 2019; Lemke, 2016; Mojtahedi & Katsui,
2018; Oby & Egaga, 2018; Otterbein, 2020). Yet, several
years after their inauguration, little is known about the
currency and value that the SDGs hold for key sport
stakeholders in development. Moreover, there is little
concrete evidence of uptake and integration at the level of
national policy, despite the high level of political
endorsement of sport’s transformative potential (Svensson
& Loat, 2019; Svensson & Woods, 2017).

Therefore, in an attempt to address the shortage of empirical
insights at a sport policy level, this paper presents findings
from an analysis of secondary data collected by the
Commonwealth Games Federation (CGF) from 62 of the 71
Commonwealth Games Associations (CGAS) in relation to
their perspectives on the contribution of sport to the SDGs.
Building upon work conducted by the Commonwealth
Secretariat, which has benchmarked the measurement of
sport’s contribution to development objectives (cf. Dudfield
& Dingwall-Smith, 2015; Kay & Dudfield, 2013; Lindsey
& Chapman, 2017), the paper provides insight into specific
areas of strength, or those in need of further development,
to present a baseline for the current state of play in
understanding the contribution from individual CGAs to the
SDGs. In doing so, the findings may act as a foundation to
facilitate future policy, strategic direction and resource
allocation for global sport policy makers in considering
their contribution to the sustainable development goals.

Our central intention is to present much needed empirical
insight into the perceived contribution of (inter)national
sport organizations towards the SDGs (Svensson & Woods,
2017; Whitley et al., 2019). Following Svensson and
Woods (2017), we contend that providing a more detailed
understanding of the practical landscape is critical to ensure
that theoretical perspectives on development are
representative of sport for development practice and
provide important insights which might help to shape
capacity-building. In addition, we anticipate that the
baseline insights presented in this paper will provide a
foundation for future research (Svensson & Woods, 2017).
As such, in offering these empirical insights, we seek to
invite theoretical developments in relation to the role of
sport as a tool for sustainable development, whilst
constructing a foundation to facilitate strategic direction and
resource allocation for global sport policy makers in
considering their  contribution to the sustainable
development goals.
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The Sport for Development and Peace Movement and
Sustainable Development

Since the turn of the millennium, sport has become an
increasingly mainstream feature of policy and development
agendas across the world. Often attributed to Nelson
Mandela’s speech at the Laureus Sport for Good Awards in
2000, the notion that sport has the power to change the
world gained traction in domestic and international policy
discourse. Today, it serves both as a principal site through
which to foster inclusive cultural norms and societal values,
as well as a tool for addressing the myriad discontents
which impinge on the social, economic and environmental
development of societies across the globe (Coalter, 2007,
Darnell, 2012). This conviction in the power of sport is
evidenced in a vast assemblage of social problem oriented
interventions. These include health, education and
community initiatives, environmental protection campaigns,
humanitarian and human rights programs, peace and
reconciliation schemes, while a trend towards corporate
social responsibility has fuelled the expansion of elite
sporting foundations and charitable arms (Coalter, 2010;
McGee, 2018).

Academic research has generally kept pace with this
feverish uptake of sport, which as Kidd (2008) observes,
originated through efforts by international actors such as
UNESCO and the International Olympic Committee’s
Olympic Solidarity Commission, who reinvested revenues
into a range of programs to assist sports development in
disadvantaged regions of the world. In the 1990s, the advent
of a revolution of non-governmental organizations (Fisher,
1997) saw sport become popularized as a low-cost high
impact tool in development practice culminating in the
UN’s publication of the Millennium Development Goals in
2000 (Levermore, 2008). Before long, a distinct Sport-for-
Development and Peace (SDP) Movement (Guilianotti,
2011; Kidd, 2008) saw the rapid emergence of international
non-governmental organizations who pioneered partnership
working with nation-state governments, transnational
corporations and sporting stakeholders in multiple lower
income countries (Black, 2010).

As the growth of this movement continued apace, academic
critique has centred on several issues, most notably the
unequal geopolitics which shape the development
relationships, which are often top down
interventionsimposed by Euro-American organizations in
formerly colonized regions of the world (Black, 2017). As
Darnell (2010) and Darnell and Hayhurst (2012) have
argued, this raises questions about the hegemonic power
relations underpinning the SDP movement, and the extent
extent to which it represents merely a neo-colonial
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extension of Global North-Global South inequalities. Amid
mounting critiques of this international SDP movement, and
its apparent mission drift (Coalter, 2007), the launch of the
UN Sustainable Development Goals (SDGs) in 2015 was
welcomed as an opportunity to empower nation-state
integration of sport in social, economic, and health policy.

As an ambitious “blueprint for shared prosperity in a
sustainable world” (United Nations, 2019, p. 2), the SDGs
proposed a more universal, integrated and indivisible
framework for action. Foremost was the active pursuit of
cross-cutting elements (United Nations General Assembly,
2015) as part of a strategic shift towards policy coherence
deemed lacking in the discrete and limited purview of the
Millenium Development Goals (Lindsey & Darby, 2018).
In theory, this meant addressing complex issues such as
health and wellbeing, education, inequality, and
empowerment in a more holistic manner (Chawansky et al.,
2017), acknowledging the need for implementation methods
that have support across the pillars of sustainable
development—namely, the economic, socio-political, and
environmental sectors.

As noted above, although sport is not directly noted within
the goals or targets of the UN 2030 Agenda, Paragraph 37
of the agenda acknowledged how sport can be an
“important enabler of sustainable development and peace”
(United Nations General Assembly, 2015, p. 10). This
includes contributions to tolerance and respect, the
empowerment of women, young people, and communities,
and to projects focused upon health, education, and social
inclusion. In response, the Sixth International Conference of
Ministers and Senior Officials Responsible for Physical
Education and Sport (MINEPS VI) held in Kazan (July
2017) created an Action Plan of which Action 2 was
focused on developing common indicators for measuring
the contribution of physical education, physical activity and
sport to prioritized SDG targets. Critically, the Kazan
Action Plan recognized that the full potential of sport to
contribute to the achievement of the SDGs will only be
realized if a broad range of state and non-state stakeholders
are mobilized through new partnerships and platforms.
Otherwise, “at national and international levels, there is a
high risk that SDG-oriented policy interventions in and
through sport will be neglected, ineffective and/or
insufficiently recognized” (MINEPS VI, 2017, p. 19).

The messages contained within the Kazan Action Plan
serve as an invitation to sports organizations to corral a
collective effort towards demonstrating the contribution of
sport to the attainment of the SDGs. As an inter-
governmental organization that coordinates and undertakes
work on behalf of 54 associate countries representing 2.4
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billion people (Commonwealth Secretariat, 2020), the
Commonwealth Secretariat has been recognized as being
instrumental in guiding the emergence of policy and
strategy to enhance sustainable development through sport
(Lindsey & Chapman, 2017). Moreover, Commonwealth
countries have been noted as being at the forefront of sport-
based initiatives for development (Guilianotti, 2014). More
specifically, the Commonwealth Secretariat has published
various documents which have progressively sought to
provide support to stakeholders seeking to strengthen their
contribution to the SDP movement (Kay & Dudfield, 2013),
offer policy guidance, technical assistance or assist capacity
building processes (Dudfield & Dingwall-Smith, 2015), or
recommend evidenced and balanced policy options to
support effective and cost-efficient contribution to SDG
attainment (Lindsey & Chapman, 2017).

This body of work has focussed upon the contribution of
sport to six identified SDGs—ensuring healthy lives and
promoting well-being for all (SDG 3); ensuring inclusive
and quality education for all and promoting life-long
learning (SDG 4); achieving gender equality and
empowering all women and girls (SDG 5); promoting
sustained, inclusive and sustainable economic growth, full
and productive employment and decent work for all (SDG
8); making cities inclusive, safe, resilient and sustainable
(SDG 11); and promoting just, peaceful and inclusive
societies (SDG 16) (United Nations, 2019). In addition, it
has identified the need for alignment with SDG 17
(sustainable development through global partnerships) to
enable configurations of various SDP stakeholders to be
formed as an effective means of implementation for these
identified SDGs (Lindsey & Chapman, 2017; Lindsey et al.,
2020).

However, despite this substantive work, there remains a
dearth of evidence to measure the progress of sporting
organizations towards SDG targets (Collison et al., 2018;
Lindsey & Chapman, 2017; Svensson & Loat, 2019;
Svensson & Woods, 2017). A lack of pragmatic, yet
sophisticated, methods to capture the contribution of sport-
based interventions to the SDGs has been noted as an
impediment to strengthening this evidence base, as has the
absence of national systems of data collection (Lindsey &
Chapman, 2017). Consequently, space exists to explore
how (inter)national sports organizations are contributing to
the attainment of the SDGs and adopting roles as key policy
actors and partners to facilitate action towards these goals.

Sport within the Commonwealth Movement

The CGF is a transnational institution which represents a
constituency of affiliated national Commonwealth Games
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and for selecting the host city for each event (Byrne, 2014).
Although distinct from the operations of the
Commonwealth Secretariat, which predominately works in
conjunction with governments, the CGF promotes itself as a
progressive leader in sport and social change efforts
(Commonwealth Games Federation, 2015) and has been
noted as an early adopter in efforts to align sport policies
and sport development projects with the aims, imperatives
and objectives of the SDGs. Given that the CGF’s staging
of the Commonwealth Games is the most tangible and
visible expression of efforts to raise global awareness of the
aims and intentions of the Commonwealth Secretariat,
collaboration between the two organizations in relation to
sport and sustainable development is frequent.

Although the CGF has a detailed and complex history
(Byrne, 2014; van der Westhuizen, 2004), the publication of
the CGFs Transformation 2022  strategic plan
(Commonwealth Games Federation, 2015) signalled a step-
change in their focus away from a sole concern with
performance in sport towards a “transformational leap ... to
performance impact in the Commonwealth” (p. 11).
Consequently, Transformation 2022 and associated
strategic documents have outlined the CGF’s intention to
harness the potential of sport to enable social change at an
individual, community and global level (Commonwealth
Games Federation, 2020).

As constituent members of the CGF, the primary purpose of
CGAs is to oversee their nation’s participation within the
Commonwealth Games. Although their main focus is at
high-performance level, CGAs are often at the forefront of
broader sport development promotion within their
respective countries. However, following the lead of their
affiliated body, CGAs have more recently acknowledged
their responsibility as pivotal contributors to the
development of national sport policy and consultants within
efforts to position sport as an instrument for social and
economic development. In some nations, in particular the
less economically developed countries of the
Commonwealth, CGAs enact a significant role in public
affairs and often their work is combined with that of the
National Olympic Committee (Robinson & Minikin, 2014).
In more economically developed nations, the CGA is
typically a stand alone association with limited policial
influence.

METHODOLOGY
Research Design

The CGF and Commonwealth Secretariat are key
stakeholders and early adopters in efforts to benchmark the
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contribution of sport to the attainment of the SDGs. In order
to continue this work and illuminate the contribution of
CGAs to the SDGs, it was imperative that the research
design enabled all CGAs participating at the General
Assembly of the CGF to provide data in as efficient a
manner as possible. Due to these practical imperatives, it
was deemed that a questionnaire was the most appropriate
method to adopt. However, the methodological benefits of
guantitative research, such as anonymity, reduction in bias,
and logical structuring of data (Rubin & Rubin, 1995; Ryen,
2008) were equally important factors in the choice of a
guestionnaire.

The research instrument used was a questionnaire designed
by the CGF and the Commonwealth Secretariat in order to
broadly investigate the contribution of CGAs to the
sustainable development goals (see Appendix A). However,
it was also important that the questionnaire design provided
the opportunity to allow respondents to provide more open,
unstructured responses. Therefore, the use of an open-ended
guestion was also incorporated into the questionnaire design
in order to provide rich qualitative data on the topic and
allow for the triangulation of data to enhance understanding
and meaning.

The quantitative element (8 items) investigated the
experiences and perceptions of representatives from the
CGA s via a self-report questionnaire. Items 1, 2, 3, 4, and 6
utilized a 5-point Likert Scale to assess topics including
CGA familiarity with the SDGs, CGA collaboration with
relevant Government bodies, strategies for the inclusion of
people with a disability, and reflection on ten indicators
identified as relevant to the SDGs! . Two items (Items 5 and
8) required respondents to consider specific policies that
were in place which related to the safeguarding of various
participants of sport and/or protecting the integrity of sport.
The remaining item (Item 7) elicited information relating to
the gender breakdown of CGA Board Members. In the
interests of transparency, the current paper reports on items
1, 2, 3, 6, and 7. The qualitative element of the research
comprised analysis of a ninth item contained within the
guestionnaire (an open-ended question), which enabled
respondents to describe specific sport, physical activity and
physical education activities that their CGA was currently
engaging with that had direct relevance to the 17 SDGs.

Although the choice and design of the questionnaire had the
potential to reduce bias in its broadest sense (for example,
by controlling for extreme, neutral, acquiescence and
dissent biases as well as decreasing the number of excluded
and non-responding participants), it should be highlighted
that the completion of the questionnaire by the CGA impart
response bias on the data collected in unintended ways.
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Examples of this unintended, accidental response bias—
largely linked to the manner in which the questionnaire was
administered—would be demand and social desirability
biases whereby the CGA representatives could feel
influenced to respond in a manner more positively aligning
their CGA to the SDG agenda. Strictly adhering to the
ethical parameters of the data collection (for example,
assuring anonymity for each CGA) mitigated as much as
possible the impact of the accidental biases on the data
collected.

Ethical Considerations

The CGF were responsible for the ethical approval process
for the data collection which indicated that any public
reporting of the responses of individual CGAs would not
identify the CGA concerned and that reporting would be of
aggregate data either by region or by the collation of overall
responses of CGAs, thus assuring anonymity for each CGA.
The completion of the questionnaire was voluntary, and
respondents were assured that the management of their data
would be in strict accordance with the CGF’s data
management policy. The data received by the authors from
the CGF were handled in strict accordance with their
University’s code of good practice in research integrity,
paying particular attention to the institutional research data
policy to ensure that the researchers fulfilled their legal and
ethical obligations regarding research data management.
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Research Setting and Participants

The  questionnaires were completed by CGA
Representatives who attended a meeting of the General
Assembly? of the CGF held in 2019. In total, 68 CGAs
attended the General Assembly , and 62 completed Items 1-
8 of the questionnaire (91% response rate). Response rate
for the open-ended question (Item 9) was lower with 40 of
the 62 (65%) CGAs completing this item and offering more
detailed insights into their sport, physical activity and
physical education provision. At a regional level,
guestionnaire response rate ranged from 79% (Caribbean)
to 100% (Oceania and Asia). Regional response rate to the
open-ended question ranged from 20% (Americas and Asia)
to 91% (Caribbean) [see Table 1].

Data Analysis

Cognisant of the seven decades of debate surrounding the
appropriate analysis of rating scales (Carifio & Perla, 2008;
Jamieson, 2005; Pell, 2005) the Likert Scale responses
derived from this questionnaire were analysed in a manner
sensitive to the ordinal, discrete, and limited range of the
data associated with this mode of data collection. As there
was no attempt to combine responses across the questions,
each question was therefore stand-alone, analysed
independently, and the resultant data analysed in
accordance with what Clason and Dormody (1994) identify

Table 1: Regional response rate (based on CGA attendance at CGF General Assembly, 2019).

Region Number of responses | Response rate Open-ended Response rate
by CGAs 1n attendance responses by
(Item 1-8) CGA to Item 9*

Africa 18/19 95% 12/18 67%
Americas 5/6 83% 1/5 20%
Asia 5/5 100% 1/5 20%
Caribbean 11/14 79% 10/11 91%
Europe 9/10 90% 4/9 44%
Oceania 14/14 100% 12/14 86%

* based on number of CGAs who completed Items 1-8.
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as Likert-type items. Appropriate statistical procedures for
Likert-type items utilized in this paper are modes, medians,
and frequencies.

The qualitative data obtained from the open-ended item
were coded, managed and organized manually, and were
subjected to analysis in four stages (Giorgi & Giorgi, 2008).
First, the open-ended responses were transcribed verbatim
(by the first author) and read in full to obtain a broad
overview of the data. This entailed the first and second
author reading the transcripts in full, individually and
independently, to gain an overview of the data and
familiarize themselves with the vast array of responses from
the CGAs. Second, the responses were coded and indexed
according to indicators contained within the SDG targets.
This stage again involved the first and second author
analysing the transcripts independently to capture the
analytically significant features of the data and improve the
systematicity, communicability, and transparency of the
coding process (O’Connor & Joffe, 2020). Third, the
identified codes were clustered into a number of over-
arching topics before being organized into generic themes,
which form the basis of the qualitative findings presented in
this paper.

Having completed the first two stages independently, the
latter two stages were undertaken jointly with first and
second authors combining to reflect on the qualitative data
set. Acknowledging the cautions of Smith and McGannon
(2018) and Braun and Clarke (2013), we avoided member
checking or any form of inter-code agreement (even those
considered subjective inter-coder agreement: Guest et al.,
2012). Instead, our reflection consisted of conversations
framed by the existing literature pertaining to the
contribution of sport to the SDGs as a way of refining and
confirming our themes.

RESULTS AND DISCUSSION

The Role of CGAs as a Strategic Partner in SDG
Delivery and Policy

An initial finding pertinent to the role of CGAs in
contributing to SDG delivery was the perceived extent to
which CGAs engaged with, or were engaged by, relevant
Government departments and agencies in their country for
the betterment of sport, physical education, and physical
activity. With the exception of one CGA from the Oceania
region, all CGAs responded positively (either “strongly
agree” or “agree”) that they enjoyed a collaborative and
positive relationship with their respective national
Government.
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Findings from the qualitative responses underlined the
complementary nature of relationships that were evident
between CGAs and national Government departments, to
reinforce the centrality of CGAs as key stakeholders within
the structure of sport in their respective countries. For
example, a large proportion of CGAs in Oceania, the
Caribbean, and in Asia indicated that they enacted a central
role as consultants with a range of national Government
Departments in areas as diverse as sport, health, education,
and environmental matters.

Our CGA has been engaged with government to cooperate
in all aspects of sport [and] we aim to consolidate a
memorandum of understanding with our government in
regards to sport development (Oceania CGA).

The CGA coordinates with the Ministry of Education and
Ministry of Youth and Sport to coordinate physical
education in our schools both at primary and secondary
level (Caribbean CGA).

Our CGA works closely with the National Sports Council,
the Ministry of Education, Ministry of Health, Department
of Environment initiating programs as well as giving
support to them in relation to SDGs in sports (Africa CGA).

As Lindsey and Bitugu (2018) observe, such relationships
between sport organizations and government departments is
not uncommon, especially in the diffusion of policies
related to sport or in circumstances where sport could be
used instrumentally towards broader policy objectives. To
reinforce this point, CGAs in these same regions outlined
how they frequently adopted an advisory role in the creation
of national sport policy. Similar sentiments were expressed
by several CGAs in Europe, most pertinently in respect of
their active involvement as a strategic partner on sport
policy development. Responses ranged from European
CGAs adopting roles as “part of the Government Sports
Council” to being “a member of a functioning All Party
Group on sport” in their specific country.

CGAs also reported on their familiarity with the SDGs and
the importance of their contribution to achieving relevant
SDG targets. Overall, 81% of CGAs responded positively
(“strongly agree” [18%] and “agree” [63%] responses
combined) that the leadership of their CGA was familiar
with the SDGs and their relevance to sport, physical
education and physical activity. However, this broadly
positive message masked some interesting inter-regional
variations and it was evident that the Americas region,
where 44% of CGAs responded positively, did not have as
positive a perspective on the familiarity of leadership with
the SDGs (“strongly agree” [20%] and “agree” [20%]) as
all the other regions (Range 67% [Europe] to 95%
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[Africa]).

Finally, CGAs were asked to reflect upon their perceived
level of responsibility for the attainment of relevant SDG
targets within their respective countries. Overall, 89% of
CGAs responded positively (“strongly agree” [25%] and
“agree” [64%] responses combined) to this item, to indicate
a broad, general agreement with this statement. However,
this broadly positive message again masked some important
inter-regional differences, with “strongly agree” responses
ranging from a lower level of 0% for the Americas and Asia
regions to 44% for Africa. Furthermore, it was evident that
Europe did not have as positive a perspective on the
engagement and contribution of CGASs to achieving relevant
SDGs (55%) as the other regions (Range 80% [Americas]
to 100% [Asia, Oceania, and Africa]).

These findings reveal that the extent to which individual
CGAs regarded their strategic value as a partner in SDG-
related projects and programs was based on their perceived
position within the often over-crowded sport policy
landscape (Hayhurst, 2009; Morgan, 2013). Indeed, as
Lindsey and Chapman (2017) have observed, there is
significant diversity across Commonwealth countries with
regard to the location of sport within national government
structures, and Lindsey and Bitugu (2018) have warned of
the challenges inherent within differentiated policy
landscapes. Accordingly, in low- and middle-income
countries or less economically developed countries, where
CGAs often doubled as the country’s national Olympic
committee, the influence of the CGA as a strategic partner
was much more significant than that of CGAs in more
developed countries, where competition from a broader
assortment of competing sport policy actors was apparent
(Hayhurst, 2009). Indeed, qualitative responses offered
further insight into this variance. For instance, in some
cases, the intent and involvement of CGAs in contributing
to SDG delivery and targets was highly tangible. As an
example, one CGA from the Oceania region noted:

[Our] CGA has been charged by the Government to create
a National Sports Policy that will detail how the country
will address its contribution to sustainable development
goals.

Although none of the CGAs noted explicitly that SDG
targets were too difficult to address or were beyond their
current capacity, some reported that their contribution to the
SDGs was more incidental than founded on considered,
intentional program design. For example, a different CGA
from the Oceania region revealed:

Our CGA does not currently engage in activities with the
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SDGs in mind. [However], our promotion of sports and
physical activity does so indirectly and includes the
objectives of the SDGs.

Other CGAs, in particular those located in the Caribbean,
highlighted the necessity for alignment with the SDGs to be
an emerging feature of future programming and strategic
intent. For instance, one CGA from the Caribbean observed
how they “will redefine the SDGs with Government
agencies and work to strengthen the [related programs]
which exist”, while another acknowledged that:

The CGA tends to play a supportive rather than an
advocacy role in the [SDG] areas under consideration.
There is, however, an increased awareness and urgency to
become more vocal, strategic and active among the
Directorate of the CGA who must now seek the buy-in from
its constituents (Caribbean CGA).

The overall picture in relation to the importance of CGA
involvement in contributing to the SGDs was best
exemplified by one, further, Caribbean CGA who reported
that their intentions were to:

Broaden the reach and tentacles of the organization and
show the impact of sport beyond just “playing the game”.
The SDGs are centrefold for our organization and we have
secured training to enable us to begin the transformation
process.

Clearly, both the quantitative and qualitative findings
highlight that CGAs recognize their centrality in
contributing to the achievement of SDG targets. As such, it
would appear that CGAs acknowledge their potential to
align with the intentions of SDG 17 (Strengthen the means
of implementation and revitalize the global partnership for
sustainable development) and act as pivotal actors to
enhance policy coherence for sustainable development
(Lindsey & Darby, 2018).

Areas of Significant Contribution to the SDGs

Analysis revealed that there were several areas related to
the SDGs where CGAs were utilising sport to make a
significant or tangible contribution to identified targets.
Perhaps unsurprisingly, the areas most evident in this
respect were those that had been identified as the focus for
the Commonwealth Secretariat’s contribution of sport to the
SDGs (Dudfield & Dingwall-Smith, 2017; Lindsey &
Chapman, 2017). As such, CGAs reported significant
contribution and involvement in relation to (a) advancing
gender equality; (b) raising levels of physical activity (and
(and thus improving physical and mental health); and (c)
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developing the provision of physical education within the
primary and secondary curriculum.

Advancing gender equality was the area which all CGAs
perceived there to be the most regular involvement. In
keeping with SDG 5 (Gender equality), CGAs were able to
outline how they considered themselves accountable for
commitments made to women’s rights (United Nations,
2019). Specifically, 86% of CGAs reported that they were
currently involved in programs or projects that intended to
advance gender equality (44% regularly; 42% irregularly).
Qualitative findings further supported this view, with a host
of CGA s highlighting specific initiatives that were designed
to promote gender equality and demonstrate how sport can
be utilized to challenge gender ideology (Collins & Kay,
2014). Furthermore, the findings illustrated the importance
attached to enhancing the experiences of women as a key
component of many SDP programs (Collison et al., 2017).
Many responses emphasized the implementation of
delivery-level initiatives to inspire female participation in
sport or support specific programs designed to enable
women to be more centrally involved in sports leadership.
These findings illustrate a general awareness of gender-
based empowerment as a key component of many SDP
programs (Collison et al., 2017), and may serve as tentative
evidence of the effectiveness of coordinated efforts, across
national and international policy agendas, to promote
gender equality. As one example, a CGA from the Oceania
region remarked:

[Our] CGA advocates equality and inclusion. At the recent
Pacific Games, [our] women athletes won gold medals for
the first time. These athletes have been giving inspirational
speeches at schools [and] at sports promotions for all.

Similarly, in the Caribbean, one CGA noted that it “has
forwarded opportunities for women in coaching, women in
education (scholarships) and women leadership programs”,
while another reported how they had “focussed on [the
delivery] a specific project called Future is Female over the
last quadrennial”.

Other responses identified more structural imperatives such
as the development of “a Women in Sport Commission”
(Oceania CGA) or measures to ensure that “the rights of
gender equality are enshrined in the [National Olympic
Committee/CGA] Constitution” (Caribbean CGA). Similar
good governance in relation to gender equality was reported
by an African CGA, who listed a variety of initiatives
including:

. constitutional minimum representation [on the CGA
Board]; equal opportunities in education (trained 600
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female sports administrators out of 1074 administrators in
6 years); key appointments for women in medical and
technical commissions; all Chef de Mission at Olympics, All
Africa Games, [and] Commonwealth Games are women.

Despite the apparent wave of initiatives aligned to gender
equality and female empowerment across many CGAS,
literature has highlighted how initiatives with this focus
often lack substantive weight (Sen, 2014) or provide
solutions that offer limited permanence (Eden & Wagstaff,
2021). Indeed, there was no evidence from this study to
indicate how or if these various initiatives were impacting
positively towards the attainment of targets within SDG 5.
However, a commitment to gender equality appeared to be
a central consideration for all CGAs, and of the remaining
14% of CGAs who reported that they were not currently
undertaking projects to advance gender equality, all
reported that they were at least considering the necessity to
engage in such projects. This was exemplified by a
concession from an African CGA, who responded:

Gender equality has not been too good in our CGA
activities because we have very few women involved in
sports but from 2019 there is now a sustainable effort to get
more women into sport.

Although the measurement of sustainability remains a topic
of debate among researchers, policy makers, and other
stakeholders (Miola & Schiltz, 2019), it is evident that
robust monitoring and evaluation of ongoing efforts to
address gender inequality will be vital to a deeper
understanding of how the aforementioned commitments
reported by CGAs translate into tangible action and impact.

CGAs also reported on the gender identity of their CGA
Board Members. Gender identity was indicated as either
Male, Female or Other (see Table 2). Aggregate data from
the 62 CGAs indicated that there was a total of 586 Board
Members, of which 391 were identified as male, 192 as
female, and 3 as other. As an overly simplistic measure of
female representation (Nhamo et al., 2018), these data
highlight a disparity between male and female CGA Board
Members, resulting in a gender ratio of 2.04:1 (Male:
Female). Although qualitative responses noted how some
CGAs were making a concerted attempt to balance
representation on their Boards, the data also revealed some
pertinent regional differences, with female representation
most prevalent in Oceania (39%) and least prevalent in Asia
(23%). Of the 62 individual CGAs surveyed, only three
constituted more female Board Members than male, while a
further three reported an equal distribution of male and
female Board Members.

www.jsfd.org



Volume 9, Issue 2, May 2021 22 Morgan et al.

Table 2: Gender identity of CGA Board Members
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Overall | Americas | Asia | Caribbean | Furope | Oceania | Africa
Male CGA Board 391 34 38 69 44 68 138
Members

Female CGA 192 20 12 35 23 45 57

Board Members
Other CGA 3 0 2 0 0 1 0

Board Members

Total 586 54 52 104 67 114 195

Despite the proportion of female Board Members being
comparatively low, overall the findings highlight that CGAs
recognize their responsibility to contribute to gender
equality strategies in their country (SDG 5), and specifically
SDG Target 5.C (Adopt and strengthen sound policies and
enforceable legislation for the promotion of gender equality
and the empowerment of all women and girls at all levels).
In addition, it is clear that CGAs acknowledge a
commitment to meeting SDG Target 5.5.2 (increasing the
proportion of women in managerial positions) and SDG
Target 16.7.2 (increasing the proportion of population who
believe decision-making is inclusive and responsive by sex,
age, disability and population group).

A second area related to the SDGs where CGAs perceived
that they were making a difference through sport-based
approaches was in promoting and supporting participation
in physical activity and healthy lifestyles (SDG 3).
Although the targets related to SDG 3 are broad and far-
reaching in scope, Target 3.4 is specifically concerned with
the growing burden of non-communicable diseases (United
Nations, 2019), a feature that aligned specifically with
several of the responses from CGAs. Evidence from our
data highlighted how CGAs recognized their obligations in
contributing to the prevention of non-communicable
diseases, including the promotion of mental health. Indeed,
76% of CGAs reported that they were currently involved in
programs to promote and support participation in physical
activity or projects designed to improve physical and mental
health (32% regularly; 44% irregularly). Furthermore, only
2% of CGAs indicated that they were not involved and not
considering involvement in such programs.

Although explicit examples of these specific programs were
limited in the qualitative data, several CGAs across all
regions reported that they were often advocates or advisors
on physical activity programs. For example, one CGA from
the Americas region noted that they “enjoy a very high
profile in the community and contribute substantially to
health and well-being [programs]”, while a CGA from
Oceania explained that they were:

... very active in advocating sport and physical activity to
address the high incidence of non-communicable diseases
in [their country] due largely to inactivity.

Data indicated that the majority of projects reported were
concerned with enhancing physical health. However, 43%
of CGAs expressed that they were currently involved in
programs or projects that were aligned to improving mental
health and wellbeing, either for athletes and/or the general
population (7% regularly; 36% irregularly). Importantly,
where tangible provision for this aspect of health was not
yet evident, 48% of CGAs indicated that they were
considering programs with a specific accent on mental
health, with only 9% of CGAs reporting that they are not
involved and not considering involvement in such
programs. This represents a notable point of diversification
from traditional development-centred agendas that have
tended to prioritise action on epidemics of AIDS and
malaria to a broader concern with the prevention of non-
communicable diseases and the holistic promotion of health
and wellbeing (Buse & Hawkes, 2015).

The third area where the data inferred that there was regular
sport-based involvement from CGAs was in relation to the
development of quality physical education and sport in
schools. Drawing parallels with Paragraph 7 of the UN
2030 Agenda and the necessity to provide universal access
to quality education as an example of how sport can be an
“important enabler of sustainable development and peace”
(United Nations General Assembly, 2015, p. 10), 63% of
CGAs reported that they were currently involved in
programs or projects to enhance the quality of physical
education and sport in schools (24% regularly; 39%
irregularly). Furthermore, only 10% of CGAs indicated that
they were not involved and not considering involvement in
such programs.

Although there were some minor inter-regional differences,
the qualitative responses indicated that initiatives related to
quality education revolved around three main areas. First
were initiatives designed to utilize physical education and

www.jsfd.org



Volume 9, Issue 2, May 2021 23 Morgan et al.

and sport to educate young people about the SDGs and
sustainable development more generally. Aligning with
SDG Target 4.7 (ensure that all learners acquire the
knowledge and skills needed to promote sustainable
development), several CGAs expressed that they had
initiated a “values through sport” project in schools. For
example, one CGA outlined how their project consisted of
“curriculum related resources and an Olympic Ambassador
program” (Oceania CGA), while another had instigated
“collaboration with the Ministry of Education and
UNESCO for a value based education in [their country’s]
primary schools” (Africa CGA). The second area involved
advocating for physical education to become a more visible
or statutory element of both the primary and secondary
school curriculum. CGAs across the Caribbean, Africa, and
Oceania indicated that their most important role in relation
to quality education was to advocate for the inclusion of
physical education in the curriculum. For example, one
CGA (Oceania) reported:

We are trying to put PE back into primary schools and
promote sports in schools. We are also trying to insert PE
in the curriculums to make sure students [can] pursue
careers in sports.

Although such findings may demonstrate the value of
physical education in fostering a healthy and active lifestyle
(Dyson, 2014) and a commitment to providing a quality
education, the lack of basic sport development
infrastructure within many Commonwealth nations may
signify a challenge to ensure the sustainability of such
advocacy in schools Keim & Coning (2014). As such, some
CGAs saw their role as one of promoting and supporting
educational opportunities through sport. Often this involved
the CGA working in collaboration with Government
agencies and departments. For instance, in one Caribbean
CGA, it was reported that:

We are actively working with the Ministry of Sport and
[Ministry of] Health to implement a physical literacy and
long-term athlete development program in pre-school and
primary schools.

Embracing the spirit of SDG Target 4.3, CGA involvement
in supporting quality education concerned the provision of
access to further and higher education, or vocational
training for sport-related careers. As example, a Caribbean
CGA mentioned that they supported “several teachers
colleges that prepare physical education teachers that all are
engaged/employed in the school system”, while an African
CGA reported that they:

... were and are part of the sport administration courses at
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local Higher Learning Institutions. We also facilitate and
offer post-graduate courses in sport administration.

Clearly, the data highlights and reinforces the potential for
sport-based interventions to contribute to educational
outcomes (Bailey et al., 2009) and supports the findings of
previous sport-for-development research, which is replete
with examples which illustrate the educational worth of
SDP projects (Coalter, 2010; Dudfield & Dingwall-Smith,
2015; Lemke, 2016). Moreover, as the United Nations
(2019) observes, quality education is critical to enabling
upward socioeconomic mobility and a pivotal factor to
escaping poverty. Furthermore, given that disparities in
educational opportunities and outcomes are reported in sub-
Saharan Africa, parts of Central and Southern Asia, and the
Caribbean (United Nations, 2019), it is clear that CGAs can
make a significant contribution to SDG 4 and ensure
inclusive quality education for all and promote lifelong
learning opportunities.

SDG Target Areas of Less Significant Contribution

As noted, CGAs were asked to reflect on several other
aspects related to SDG priority areas. Despite some notable
outliers, many areas appeared to be more difficult for the
CGA s to provide regular and sustained engagement through
sport-based approaches. In relation to several of the SDG
priority areas, CGAs reported how they had previously
been involved in projects but were no longer able to sustain
this involvement. Although the available data did not enable
our analysis to make assertions as to why this was the case,
more stark was the concession that many CGAs were not
even considering how sport and physical activity could
contribute to some of the SDGs. Of these, initiatives
designed to facilitate migrant inclusion (SDG Target 10.7)*
were the least considered by CGAs, with 43% reporting that
they were not contemplating involvement in programs
related to this aspect of the SDGs. That said, qualitative
data highlighted how individual CGAs were delivering
initiatives that focused on inclusion, to align with the
principles of SDG 10 (Reduced Inequalities) or SDG 16
(Peace, Justice and Strong Institutions). In some cases, the
focus of sport-based projects was on reducing inequality in
a broad sense. In others, the focus was more specific and
sought to assist with the assimilation of migrant populations
or the active promotion and integration of indigenous
culture within their country (Stewart-Withers et al., 2017).
For instance, a CGA from Oceania reported that they hosted
an annual Refugee Sports Day, while another from the same
region indicated that they had been central in “supporting
the implementation of a Reconciliation Action Plan” in their
country. A third CGA from Oceania outlined how they
utilized sport to assist in the promotion of a peaceful and
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inclusive society though indigenous and traditional games
(Dudfield & Dingwall-Smith 2015):

Every two years, [our country] has its national games ...
This activity is instrumental to promoting island and
national pride, and respect and sportsmanship is promoted
throughout the games (Oceania CGA).

Other SDGs where some contribution of sport-based
projects in relation to relevant targets was reported were
sustainable consumption and production (various Targets
related to SDG 12), where 22% of CGAs reported
involvement; and job creation, innovation and
entrepreneurship (SDG 8—Target 8.3°), where 23% of
CGAs reported a contribution. Interestingly, where CGAs
expressed that they were involved in projects or had
considered the contribution of sport to meeting one of these
SDG targets, there was often a pertinence of the SDG area
with a notable concern within their region or country. For
example, to align with targets noted within SDG 16 (Peace,
Justice and Strong Institutions) several CGAs indicated that
they were engaged in sport and physical activity projects
that focussed on reducing violence and diverting young
people away from anti-social behaviour. As one Caribbean
CGA noted:

Our CGA has conducted workshops and engaged a number
of stakeholders and community groups across the
island to enhance their knowledge base in the delivery of
programs geared towards trouble youths.

An aspect of the SDGs that was notable for its varied
response by CGAs was SDG 13 (Climate Action). With
growing concerns surrounding the urgent need to combat
climate change and its impacts (United Nations, 2019), a
third of CGAs (33%) indicated that they had been involved
in a project to mitigate climate change. However, 23% of
CGAs reported that they had not considered nor had such
projects in place, with the Americas, Asian, and European
CGAs reporting the least consideration of sports-based
programs to facilitate climate action. Although the reasons
for this limited engagement in environmental projects are
unclear, it would appear that this finding corresponds with
research that has observed that the physical environment
has been somewhat neglected by SDP stakeholders and that
environmental issues are often afforded marginal status in
comparison to issues related more directly with social and
economic imperatives (Guilianotti et al., 2018; Millington
& Darnell, 2020).

Where some consideration of climate action was evident,
often this was restricted to ensuring that CGAs complied
with their international obligations in respect to climate
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change, akin to what Miller (2017) has described as green-
washing. For example, a CGA in Africa outlined how they
are conscious to “use environmentally friendly initiatives in
our operating environment” to underline how CGAs often
gave the appearance of environmental responsibility but, in
reality, did little to advance environmental sustainability
(Guilianotti et al., 2018).

That said, there was some limited evidence of a deeper
engagement with climate issues. For example, a small
number of CGAs reported how climate action involvement
consisted of working in concert with Government to
provide support, advocacy, or act as identified partners on
environmental projects in their country (SDG Target 13.2°).
For example, one CGA in Asia outlined how they had
collaborated with Government and non-governmental
organizations on projects to mitigate animal extinction in
their country. In another example, a CGA from Africa
explained:

[The] Ministry of Tourism and Environment works with our
CGA on environmental issues such as protecting the
environment, air, water and other related sustainable
initiatives.

In other cases, CGAs were centrally involved in specific
projects to educate or raise awareness of climate change
issues (SDG Target 13.37). For example, a CGA from
Oceania highlighted a specific project (Go Green Values)
which utilized athletes to promote and support activities to
alleviate climate change and reduce carbon footprint, while
several other CGAs indicated involvement in tree planting
initiatives. As an African CGA noted, involvement in such
initiatives often helped to raise the profile of their
organization:

Our tree planting exercise with our sponsors all over the
country has been hailed as the way forward for a
sustainable climate growth.

However, despite these isolated examples, data indicated
that there were a number of SDG areas that CGAs needed
to consider more closely, or work to investigate the barriers
to continuing activity. In addition, a more co-ordinated and
strategic approach to integrating SDGs as the basis for
project design and policy outcomes will be required if
CGAs are to assume a leadership role in the sector. As a
point of departure, individual CGAs could be encouraged to
identify which elements of the SDGs are most relevant to
the needs of either their country or CGF region, before
moving towards the creation of focussed sport-based
programs that align with the shared priorities of other
national or regional stakeholders.
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Conclusion

The inauguration of the SDGs provided a blueprint to
enable concerted action towards addressing a range of
critical challenges related to social, economic and
environmental development (Spangenberg, 2017). There is
extensive acceptance that sport may act as a cultural vehicle
through which the SDGs may be tackled (Lemke, 2016).
However, aside from small-scale evaluations of local
projects that have championed the role of sport to contribute
to the SDGs, there are limited empirical studies to evidence
the commitment of national or global sporting organizations
towards the SDGs (Svensson & Loat, 2019). To address
this shortfall, this paper has sought to provide insights into
the policy and practice contributions of 62 CGAs to present
a baseline for current policy action towards the SDGs and
provide a foundation for future strategizing.

The findings infer that there is  widespread
acknowledgement among CGAs that they have a pivotal
role to adopt in contributing to local, national and
international commitments related to the SDGs.
Furthermore, there is evidence to indicate that there are
considerable and noteworthy projects in place to address
some SDGs, in particular concerning the advancement of
gender equality, improving physical and mental health, and
developing education provision. Given the constraint of
space, we have applied a ‘broad brush’ approach to
presenting these data and depicted an outline of current
endeavours within the Commonwealth to connect sport with
the SDGs. As such, although this article has purposefully
avoided a detailed comparison of CGF regions and is
limited by its width of focus in charting the current
landscape, the prominent role of CGAs in many
Commonwealth countries would suggest that they are well-
positioned to design policy and co-ordinate strategic action
in relation to sport’s contribution to the SDGs at a local or
national level. However, more critically, it would appear
that this contribution is only focussed on a limited number
of SDG areas, and that the contributions are often
piecemeal or incidental rather than the result of co-
ordinated, sustained involvement.

Although the use of sport to contribute to all of the SDGs
would appear impractical or divert resources away from the
existing work that has demonstrated considerable positive
impact, there is clear potential for CGAs, and (inter)national
sports organizations more broadly, to re-think previous
strategic responses and establish coherent and better co-
ordinated policy approaches to delivering on SDG
obligations. Existing research has noted the urgent need to
identify novel and evidence-based solutions to mobilize
stakeholders and resources in sport for development
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projects (Lindsey et al., 2019; Svensson & Loat, 2019), and
Lindsey and Darby (2018) have outlined the specific
challenges associated with instigating mutually and
coherently agreed policy objectives. However, the
identification and focus upon six of the SDGs by the
Commonwealth Secretariat (Dudfield & Dingwall-Smith,
2015) provides a strategic platform for CGAs to direct
attention and demonstrate their contribution to global
imperatives beyond the narrow confines of sport.

Although progress towards the attainment of these six
SDGs will meet with inevitable contestation from
stakeholders, as they project their own interests and respond
to the differing power relations of local, national and
international partners (Lindsey & Darby, 2018), the
findings presented in this paper provide a vital embarkation
point for basing future collaborative efforts for sport to
demonstrate its contribution to the SDGs. As noted, the lack
of a granular level analysis of these data, to highlight
noteworthy trends or differences between CGF regions or
variance between high-income or low-to-middle-income
nations, is a limitation of the current study, and would
appear to be a logical direction for future research.
Furthermore, if we assume the critical importance of
partnership as the ‘enabling driver’ for the attainment of the
SDGs, an essential next step in terms of research will be to
continue to address the dearth of empirical knowledge on
the perceptions of key stakeholders, and identify the extent
to which partnerships are integrated as part of a wider
strategic action plan on sport and sustainability.
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NOTES

1 The ten indicators identified by the CGF were Enhancing
quality physical education and sport in schools; Promoting
and supporting participation in physical activity and healthy
lifestyles; Mental health and wellbeing for athletes and / or
general population; Advancing gender equality; Reducing
and address violence and anti-social behaviour; Citizenship
education and education for sustainable development; Job
creation, innovation and entrepreneurship; Inclusion of
migrants, refuges and asylum seekers; Sustainable
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consumption and production; Climate change mitigation,
adaptation, impact reduction and early warning.

2 Three of the 71 CGAs that comprise the CGF did not
attend the General Assembly meeting.

3 SDG Target 3.4: ensure equal access for all women and
men to affordable and quality technical, vocational and
tertiary education.

4 SDG Target 10.7: Facilitate orderly, safe, regular and
responsible migration and mobility of people, including
through the implementation of planned and well-managed
migration policies.

5 SDG Target 8.3: Promote development-oriented policies
that support productive activities, decent job creation,
entrepreneurship, creativity and innovation, and encourage
the formalization and growth of micro-, small- and
medium-sized enterprises, including through access to
financial services.

6 SDG Target 13.2: Integrate climate change measures into
national policies, strategies and planning.

7 SDG 13.3: Improve education, awareness-raising and
human and institutional capacity on climate change
mitigation, adaptation, impact reduction and early warning.
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ABSTRACT

This article utilizes the theories of social bond and carnal
sociology to analyze the role of the eductrainer in the sport-
based intervention program DesEquilibres.
Methodologically, an action research study was carried out
with three cohorts of adolescents. Our qualitative data
collection was based on (a) interviews with 27 adolescents
aged 14 to 17 years (cohorts 1 and 3), (b) a focus group of
five eductrainers (paired with cohort 1), and (c) observant
participation of cohorts 2 and 3. A thematic analysis
revealed four principles-of-action constituting the social
bond where risk-taking and its staging play an essential role:
(a) a risky proposition to create the social bond, (b)
recognition of the adult-in-the-making to anchor the social
bond, (c) organization of the risky proposition to scaffold
the social bond, and (d) physical commitment of the
eductrainer to embody the social bond. Research has shown
the potential of risk-taking to create and strengthen social
bonds in the context of sports-based interventions.

PRINCIPLES-OF-ACTION USED BY AN
EDUCTRAINER TO CREATE SOCIAL BONDS
THROUGH SPORT IN A PSYCHOSOCIAL
INTERVENTION PROGRAM

Although sport has long been used to address social
problems (Gasparini, 2008), scientific literature is unclear
regarding its impact on psychosocial development (Caillat,

Keywords: intervention; sport for development; coach; social bonds; psychosocial development; action research

2014). Indeed, psychosocial effects depend on contextual
and intervention factors (Gasparni & Vieille-Marchiset,
2008). Moreover, some authors noted the lack of scientific
literature concerning the mechanisms by which sport can
foster participants’ personal development (Green, 2008;
Hartmann, 2003; Levermore, 2008). Consequently, this
study aimed to identify the principles-of-action implemented
by the eductrainer to create social bonds for the
psychosocial development of young people. More
specifically, this study focused on the notion of risk, which
is central to the creation of social bonds.

Ambiguous Impacts of Sport

In the West, sport seems to be a common response to
individual and collective malaise. Using sport for
development is not new. The emergence of sport in English
public schools in the 19th century presented sport as an
educational lever for a society that is morally, physically,
individually, and collectively healthy (Verchere, 2012).
More recently, Sport for Development and Peace (SDP) has
been defined as “the intentional use of sport, physical
activity and play to achieve specific development goals in
low- and middle-income countries and disadvantaged
communities in high-income areas” (Richards et al., 2013,
p.1) and included “all forms of physical activity that
contribute to physical fitness, mental well-being and social
interaction, such as play, recreation, organized or
competitive sport, and indigenous sports and games”

www.jsfd.org



Volume 9, Issue 2, March 2021 31 Parlavecchio et al.

(United Nations Inter-agency Task Force on Sport for
Development Peace, 2003, p. 1). 2015).

Nowadays, in addition to remaining an educational tool,
sport can be used as an instrument of psychosocial
intervention  with  vulnerable  youth.  Researchers
investigating SDP programs have described various benefits
of sport participation, including individual development,
health promotion and disease prevention, gender equality,
social integration, peacebuilding or conflict
prevention/resolution, and post-disaster/trauma assistance
(Chawansky & Holmes, 2015; Kidd, 2008). According to
Lyras and Peachey (2011), sport-based projects use sport as
a medium “to exert a positive influence on public health,
the socialization of children, youths and adults, the social
inclusion of disadvantaged, the economic development of
regions and states, and fostering intercultural exchange and
conflict resolution” (p. 311). More specifically, from a
psychological standpoint, participation in sport is a
protective or even preventive factor (Pascoe & Parker,
2019). Some sports programs help develop self-confidence
and self-esteem, as well as combat depressive disorders and
suicidal ideation (Babiss & Gangwisch, 2009; Doré et al.,
2015; lannotti et al., 2009; Jerstad et al., 2010). On the
social level, the practice of sport can provide safe spaces
and reduce antisocial behavior among children belonging to
minority groups (Stodolska et al., 2014). It can also develop
citizenship, cooperation, leadership skills, mobility, social
cohesion, community integration, and positive peer
relationships (Edwards, 2015). In addition, it may
encourage pro-social behavior (Carreres-Ponsoda et al.,
2012) and broaden social horizons by linking participants
with various institutional actors (Spaaij, 2012).

Despite the potential benefits of sport, these positive social
impacts do not accrue automatically. Indeed, scientific
studies also revealed negative impacts related to the practice
of sport. On the psychological level, studies have shown
that participation in sport can reinforce feelings of
incompetence (Erickson & Coté, 2016; Leblanc, 2016),
create dependence on the coach (Lévéque, 2015), and
promote depression in the event of overtraining (Flore &
Juvin, 2005). In addition, external pressure from parents,
coaches, and teammates can be detrimental to psychological
development and self-esteem (Gerbelli-Gauthier, 2019;
Tofler & Butterbaugh, 2005) and can sometimes lead to the
cessation of sports practice, described as sport drop-out by
Leblanc (2016). On the social level, there are reports of
increased rates of delinquency and aggression (Faulkner et
al., 2007; Gardner et al., 2009; Lemieux & Thibault, 2011),
behavioral and functional problems (Endresen & Olweus,
2005), and socially inappropriate attitudes reinforced by an
authoritarian context (Wright, 2006).
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Several hypotheses have been proposed to explain the
ambiguous nature of these results. One hypothesis suggests
an overestimation of sport’s ability to respond to
psychosocial issues (Coalter, 2015). According to Coalter
(2015), this overestimation is linked to the weak theories on
which studies are based on, and to the difficulty of
systematizing an approach to intervention through sport
given the wide range of contexts in which it is practiced.
Another hypothesis is that there is a faulty postulate that
sport naturally encourages positive values in response to
social issues, such as inclusion and social cohesion (Caillat,
2014).

Sports’ potential benefits require professional and socially
responsible interventions that are adapted to the social and
cultural context, prioritize developmental goals, and are
carefully designed to be inclusive (Gardam et al., 2017
Hartmann & Kwauk, 2011; United Nations Office of Sport
for Development and Peace, 2017). In addition, authors
from the Sport for Development (SFD) field have called for
greater integration of theory and practice to better
understand the issues at stake (Gadais, 2019; Schulenkorf,
2017; Peachey et al., 2019). To do this, this study aimed to
give participants a voice in describing how they experience
the program and what they learn from it in relation to the
crucial role of the facilitator. This approach is rarely used in
SFD literature (Shin et al., 2020; Whitley et al., 2019).
Finally, we noted a lack of consensus on the definition of
the word sport. Coalter (2015) noted that it is often used in
a generic manner that can lead to bias in both evaluations
and the formulation of hypotheses.

Risky Social Bond as a Tool and Goal of the
Psychosocial Intervention by Sport

Several works in psychology and in educational sciences
define social interactions as a set of mutual influences
exerted by the actors, on each other, engaged in a joint,
conflictual, or cooperative action (Amade-Escot et al.,
2007). Such works have shown that social belonging is a
fundamental element of adolescents’ motivation (Durand,
1987). These studies, which did not support the idea that
sport was inherently positive, formalized the didactic
principles that contribute to the psychosocial, interpersonal
development of young people (Legrain & D’Arripe-
Longueville, 2010; Zanna, 2015).

Within the related field of situated cognitive anthropology,
studies have shown that the establishment of processes can
systematize this type of relationship by developing social
bonds between participants. Thus, Lave and Wenger (1991)
showed that including individuals in a community of
practice (a collective united by shared experiences) fostered
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solidarity, mutual assistance, and common expectations
among students. Saury et al. (2013) summarized this work
in the field of school postulating that these principles would
develop a collective of students united by a strong social
bond. Several avenues to facilitate the establishment of a
community of practice have been identified: to maintain
stable group-teams over time (Siedentop, 1994), to propose
ambitious collective projects (Ubaldi, 2004), and to cap the
learning cycle with a significant event (Deligniéres &
Garsault, 2004). The social bond, from these perspectives,
becomes both the tool and the goal of intervention.

Considering two of the principles mentioned above
(collective projects and significant events), the concept of
risk is particularly important to promote the creation of
social bonds between youths to develop their psychosocial
behaviors. Indeed, ambitious collective projects with
meaningful culminating events are likely perceived as risky
and may evoke strong emotions, thus promoting the
development of solidarity within the group (Crance et al.,
2014; Delignieres & Garsault, 2004; Ubaldi, 2004).
Although the notion of risk is particularly difficult to define
(Pesqueux, 2011; Petiot & Deligniéres, 2019), we define it
in this article in its classic sense - that is, engaging in an
action that could bring an advantage or a benefit, but which
involves the possibility of danger. More specifically, we
distinguish between an objective risk—also known as real
risk, which is the result of rational analysis identifying and
quantifying the risks associated with social situations to
reduce or eliminate them—and a subjective risk, which is
based on the interpretations of the individual in terms of
their psychological characteristics. The subjective risk, with
reference to the homeostatic theory initially forged by
Wilde (1988) in the cognitivist paradigm, is itself situated at
the confluence of preferential risk (i.e., the level of risk that
the individual considers having to take in each situation)
and the perceived risk, which refers to the dangerousness of
the situation. Creating a social bond, decontextualized
regarding studies on communities of practice, requires
individuals to experience events that they perceive as risky,
either physically (sleeping in the forest in negative
temperatures; Gargano & Turcotte, 2018) or emotionally
(performing a choreography during a show in front of a
large audience; Crance et al., 2014). For example, Gargano
(2020) showed that the presence of risk in the context of
interventions through nature and adventure allowed for the
development of several social skills, such as altruism, group
cohesion, and the development of socialization techniques.
In other words, the manipulation of risk as an educational
variable is linked to the development of social skills. Social
bonds and (objective and subjective) risks are at the heart of
the didactic and pedagogical mechanisms of the
DesEquilibres program, located in the province of Quebec,
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Canada.

Variety of Stakeholders and Contexts of Sports Practice
in Quebec

In the Quebec context, many stakeholders implement sports
activities: coaches, specialized educators, facilitators,
recreation technicians, etc. As a result, the varied purposes
of sport (e.g., competition, recreation, training, and fitness),
the many contexts in which it is practised (e.g., schools,
associations, sports clubs, and public institutions), and the
great diversity of participants and their recruitment methods
(Morgan & Costas Batlle, 2019) make it difficult to view
sport as a homogeneous whole (Lemyre & Trudel, 2004).
Sport can, therefore, be perceived as a process for a coach
whose team is registered in competition, but also as a
psychosocial intervention tool for a specialized educator or
as part of a recreational program for a day camp facilitator.
In this study, we used the generic term sport participation
and present the various activities used within the
DesEquilibres program. Finally, we postulated that a
positive sports practice depended on the practitioner’s
ability to create social bonds between youths and between
youths and adults.

The DesEquilibres Institute and DesEquilibres Program

The DesEquilibres Institute, a Quebec non-profit
organization, uses sports practice with the intention of
psychosocial intervention, particularly for vulnerable youth?
from urban environments by developing social bonds.
Participants are generally between 15 and 21 years of age
(though some are younger) and may be confronted with
various problems related to mental health, school adherence
and graduation rates, behavioral problems, etc.

In 2009, the DesEquilibres Institute set up the
DesEquilibres sports program. This program works with
groups of roughly twenty young people, with an ideal
composition of 50% vulnerable youth and 50% youth with
no issues. This mix (vulnerable and non-vulnerable youth)
aims to promote social inclusion and to counter potential
stigmatization (Plante et al., 2016), in the sense that young
people are not grouped according to their problems.
Voluntary recruitment is carried out in youth centers
(Centres jeunesse)?, youth houses, and schools. The
DesEquilibres program lasts 12 weeks and includes three
trainings per week to work toward three challenges in total
(https://youtu.be/4Y zPie35elw).

Training* consists of invented or modified sports games
aimed at achieving psychosocial (e.g., assuming leadership,
developing confidence, and discovering others) and
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physical (e.g., improving running time and muscular
endurance) objectives. Every four weeks, youth participants
attempt an outdoor sports challenge. In week 4, the team
walks an entire night in the forest over 10 to 15 kilometers.
In week 8, the team completes a bike ride of 100 to 200
kilometers in two days. Finally, in week 12, the young
people complete a relay race of 200 to 300 kilometers
lasting 24 to 48 hours nonstop. Relays are run alone or in
pairs. The training and challenges are not competitive but
take place in an organized setting that encourages
collaboration and mutual aid among the young people.
Participants are given clearly identified, well-defined,
collective objectives in advance (i.e., completion of three
challenges). For youth to see their progress, a Cooper test
is conducted every three weeks. The results are
confidential, and if there is no progress, the youth are met
individually to ascertain the cause (e.g., lack of
commitment, fatigue, or stress related to the test).

Coach or Educator? The Eductrainer

During the creation of the DesEquilibres Institute and the
DesEquilibres sports program, the founders, Parlavecchio
and Caillaud®, felt that the term coach implied physical
preparation and competition and could have a repulsive
effect on non-athletic youth. Similarly, the term educator
could be associated with authority and coercion®. Thus, the
DesEquilibres Institute decided to create the term
eductrainer to refer to the dual role of educator and coach
within the organization. On the one hand, the eductrainer,
like a coach, must be able to plan, develop, and facilitate
training sessions to prepare young people for sporting
challenges. On the other hand, as an educator, the
eductrainer creates a space for mediation (Rouzel, 2014)—a
sport, in this context—which supports young people
psychologically and socially as they encounter difficulties
on the field. In addition, the eductrainer uses sport as a
metaphor for daily life and supports the transfer of learning
beyond the playing field (Barbier, 1998; Rioux, 2016). In
Quebec, coaches outside the DesEquiIibres Institute have
also begun to implement this approach (Camiré et al.,
2011). In addition, since the early 2000s, researcher-
practitioners have been interested in psychosocial
intervention through martial arts (Hébert, 2011), and
Quebec organizations have specialized in the use of sport to
address psychosocial development issues among youth.
Such organizations aim to train coaches in a humanistic
approach (Falcdo, 2018) or intervene directly with young
people in the school setting in organized and competitive
sports, such as basketball (Lapointe et al., 2012; Simard et
al., 2014). The role of the eductrainer, as it bridges the roles
of coach and educator, involves the creation and
development of social bonds.

Journal of Sport for Development

DesEquilibres and the Social Bond

Plante (2014) noted that the desire to socialize is the main
motivating factor that leads young people to enroll in the
DesEquilibres program (Plante et al., 2016). According to
school staff, family, and eductrainers, young people’s
motivation to participate and complete the program is
greater when the adults involved have a positive
relationship with them, as demonstrated by works on
pedagogical styles in educational psychology (Mosston &
Ashworth, 2002) as well as those in critical philosophy of
traditional education (Houssaye, 2014). However,
promoting youth participation in psychosocial interventions
remains a challenge that cannot be reduced to socialization
alone (Anderson-Butcher, 2005; Bodilly & Beckett, 2005;
Lauver et al., 2004).

If this socialization is linked to the desire to participate, it is
also at the heart of DesEquilibres program content. The
study by Moreau et al. (2018) revealed that during training
and challenges, eductrainers promoted four dimensions of
social bonding to create a strong relationship with young
people, in line with Hirschi’s (1969) proposals’. First, the
eductrainers positioned themselves as significant adults
throughout the project. Second, they promoted social bonds
among young people through training based on games and
collective challenges. Third, they used daily follow-ups
(e.g., involvement on the field, telephone check-ins, use of
social media) to ensure that the project remains a priority
for youth participants and pr