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Abstract

The Soccer for Peace Programme used a sport plus approach
to teach Jordanian coaches how to develop and instill
citizenship, peaceful living, and leadership skills in youth
through football. Through the program, which is based on
sport-for-development theory (SFDT) and a train the trainer
approach, coaches learned how to create a positive
environment for their teams. Specifically, the programme
was designed to improve coaches’ skills in developing
citizenship behaviours and peaceful living skills in their
athletes; advance coaches’ knowledge about technical and
tactical aspects of coaching football; and to promote mutual
understanding. Upon completing the programme, coaches (n
= 115) reported being more knowledgeable about football
and peaceful living skills, satisfied with their experience, as
well as prepared and confident to teach their new knowledge
to athletes. Coaches’ participation also affected their comfort
when working with someone of another gender, but not
another culture (mutual understanding). Limitations,
implications, and futureresearch ideas are also discussed.

Background

When the concept of peace is discussed, the focus is often
centered on the absence of violence; violence otherwise
termed as negative peace.1,2 Positive peace, on the other
hand, involves actively challenging environments and
societal norms that foster inequities to prevent further cycles
of violence and conflict. 2,3 Positive peace is particularly
relevant in the development of peace-building strategies,
which typically involve a grassroots, positive approach.

These strategies create a structure of peace by addressing the
underlying causes of conflict within social, psychological
and economic environments, and are often focused person-
to-person.1, 4 Sport is a growing positive peace strategy.

Lyras’5,8 sport-for-development theory (SFDT) is a useful
framework for developing effective sport-based positive
peace programmes that help build peace. The foundation of
SFDT is based upon the facilitation of human development
and inter-group acceptance, which in turn is rooted in the
theories of Allport9 and Maslow’s10 hierarchy of needs.
More specifically, Ryan and Deci’s 11 work is grounded in
Maslow’s theory emphasizing the need for individuals to
feel connected to others, competent to meet their potential,
and safe and autonomous in their surroundings in order to
promote psycho-social growth and developmental potential.
Lyras8 recommended using these concepts to design
effective sport for development and peace (SDP)
programmes.

To understand the varying purposes of SDP programmes,
Coalter 6 developed three categories. His sport plus
category, which is most relevant to the current study,
involves the use of sport in conjunction with non-sport-
related education. In this use of sport, the focus of the
programme is cooperative, inclusive and mastery-based
rather than competitive and outcome-based. 5, 12 Such a
focus challenges the status quo, provides an important step
needed for peace-building, and mirrors the more typical non-
sport based peace-building strategies that focus on inter-
group acceptance. 3
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In the current study, researchers evaluated a sport plus
intervention with the goal of using soccer, also known as
football, as a medium to teach children concepts such as
citizenship, conflict resolution and leadership skills.
Designed with the concepts of SFDT, the current
programme focused on teaching Jordanian grassroots
coaches how to create a positive environment within their
football teams. Coaches were targeted as main participants
in a train-the-trainer approach, since coaches are
instrumental in teaching these skills as they are often highly
respected, viewed as experts, and typically have a lot of
direct interaction with youth. 13 Furthermore, research
indicates that when U.S. coaches have been trained on how
to foster a positive sport environment, they demonstrate
more positive coaching behaviours post-training, 13, 14 and
youth athletes display increased self-esteem 15-17 and more
enjoyment in their sport experience. 14, 16

Internationally, Sugden18 found similar results that
emphasize the importance of training coaches in SDP
programs as evident in the evaluation of the Football 4
Peace programme, which is designed “to use values-based
football coaching to build bridges between neighbouring
Jewish and Arab towns and villages in Israel” (p. 405). He
found that the facilitators or coaches who were
knowledgeable and sympathetic were able to conduct
important off-pitch activities and those who were more
intimately involved were able to express the positive
benefits of the programme. Schulenkorf and Sugden19 also
indicated the importance of proper role models to get youth
to engage as did Pink and Cameron20 who found
corresponding results with their Future in Youth (FIY)
soccer project. Coaches felt more competent in their
coaching abilities and were more motivated to coach local
youth upon completion of the training progammme.
However, they did express concerns regarding the barriers
to the programme’s sustainability that related to support,
transportation and parental attitudes.

Cultural Context forCurrentProgramme

In accordance with recommendations and best practices
from previously conducted SDP programmes,18, 21-23 the
current SDP programme was designed to teach coaches how
to incorporate teachable moments and deliberate activities
into practice that will further develop their athletes as well
as inter-group relations. Specifically, coaches were
instructed on how to help youth identify positive team
expectations and provide them with constant visual
reminders, reinforce problem-solving skills, and support the
acknowledgement of others’ feelings, which are all peace-

building strategies. Additionally, coaches were taught how
to promote empathy, actively listen, mutually respect one
another, appreciate diversity, find common ground, and ask
questions to identify areas of needed growth among their
athletes. 18, 24, 25

The programme took place in Jordan, an Arab kingdom
located in the Middle East with an area slightly smaller than
the state of Indiana. 26, 27 Jordan is a constitutional monarchy
whose governmental members are appointed. 27 Saudi
Arabia, Iraq, Syria, the Palestinian territories, and Israel all
border Jordan with the Palestinian territories and Israel
sharing control of the Dead Sea with the Kingdom. 26 The
majority (98%) of Jordanians consider themselves Arab, and
the other two percent consider themselves Circassian or
Armenian. 27 Arabic is the official language, while English
is widely understood among those in the upper and middle
classes.

Few things are closer to the Jordanian heart and psyche than
the sport of football. 29 Prince Ali bin Al Hussein, the head
of the Jordanian Football Association (JFA) and the Vice-
President of FIFA (Fédération Internationale de Football
Association, or in English, International Federation of
Association Football) explained that although in general
their Ministry of Education does not allocate significant
monetary resources to sports, football is the most popular
sport and he emphasized building its infrastructure. 30 FIFA
reports that as of 2013, there are a total of 121,191 football
players in Jordan and of those players, 4,941 are registered
with the football association while 116,250 are unregistered.
31 Most people on every street, from neighbourhood to
neighbourhood, play football. It has become even more
popular because of the vast improvement in the country’s
national football team. 29 There also are football-related
Little Leagues and Youth Clubs that have become very
popular; the Jordan Football Association, the governing
body of football in the country, supervises and administers
some of them.

Using a train-the-trainer approach, this study was designed
to assess two sets of in-country workshops provided through
the Sport for Peace and Understanding in Jordan (SPUJ)
programme. This programme was designed to teach coaches
how to develop citizenship behaviors and conflict resolution
skills in youth through the game of soccer. The particular
goals of the programme were for coaches to increase their
mutual understanding of working with individuals from
diverse backgrounds, incorporate possible applied conflict
resolution skills in their coaching, and teach methods of
coaching soccereffectively.Programme effectiveness was



evaluated through three main metrics: a) Increases in
content knowledge, b) Increases in mutual understanding
scores, and c) Increases in perceived abilities ofcoaches.

Method

Participants

Participants were recruited with the help of in-country
organizations to ensure a targeted recruitment effort. A total
of 115 Jordanian coaches participated in this study. The
majority of the coaches were male (n = 75, 68.8%) around
36 years of age (M=35.78, SD=8.74). The female coaches
(n = 34, 31.2%) were approximately 27 years of age
(M=27.23, SD=7.80), with six participants who did not
report their gender. Overall, coaches ranged from 20 to 49
years of age. The coaches were primarily Arab (81.1%, n =
78), from Jordan (80.3%, n = 102), and had an average of
seven years coaching experiences (M = 7.33, SD = 7.09).
Evaluation data indicated that approximately 22 coaches
attended both sets of in-country workshops.

Instruments

Evaluation involved measuring coaches’ knowledge gains,
mutual understanding, perceived abilities, and satisfaction
through a pre/post-test descriptive design.

Knowledge. A multiple-choice, criterion-referenced
pre/post-test of subject material assessed coaches’
knowledge gains. Content experts, who were responsible
for training the Jordanian participants in football-specific
coaching and peaceful living skills, developed the test
measurements. The football items addressed strength and
conditioning along with technical and tactical training
topics, while the peaceful living items pertained to both the
good citizens’ curriculum and the peaceful living
curriculum.

Mutual Understanding. Mutual understanding was
operationalized as a lack of social avoidance and rejection,
which is a dimension of “social distance.” The construct of
social distance was measured through an adapted version of
the Bogardus’ Social Distance Scale,32 which was
determined as the most appropriate device to use based on
its reliability and validity. 33-37 The evaluation involved a
series of Likert statements (see Results section for specific
examples) using a 4-point scale (1 “Strongly Disagree” to 4
“Strongly Agree”).

Perceived Abilities and Satisfaction. Instrumentation also
included coaches’ self-reported assessment of their

perceived levels of the efficiency, effectiveness and
satisfaction with the overall programme using a 4-point
Likert-type scale, (1 “Strongly Disagree” to 4 “Strongly
Agree”). Self-reported “preparedness” implied how efficient
instructors were at delivering quality information to the
participants where participants perceived a real increase in
their personal skill sets. Self-reported “confidence”
illustrated the participants’ perceived ability to return to
their individual context and incorporate the skills learned
and served as a reflection of theeffectiveness of instruction.

Programme

The programme was designed for coaches to learn how to
develop citizenship behaviours and peaceful living skills in
their athletes through the game of football. In a “train-the-
trainer” approach, the coaching clinics were constructed to
integrate information on technical football skills with
techniques on building citizenship and peaceful living skills.
The curriculum was based on curricula developed by the
Indiana Soccer Association, the Peace Learning Center
(PLC) of Indianapolis, and Ball State University’s Center
for Peace and Conflict Studies (CPCS). The curriculum
also included topics suggested in the SFDT:8

• Citizenship Development: The Indiana Soccer
Association Human Development (HD) Project: The
Indiana Soccer Association developed this curriculum
with the purpose of introducing techniques and drills that
coaches could use to develop good citizenship alongside
strong and healthy habits in their players through the
game of football. “HD” stands for human development
and high definition meaning that football organizations
can offer more than just a pictureof good football.

• Leadership: Based on the social learning theory38 and
flow theory,39 the curriculum included coaching
techniques that can be used to foster cooperation,
autonomous behaviours, feelings of competence,
enjoyment, and motivation among individual athletes.
Furthermore, discussions included positive coaching
practices and methods for establishing a mastery-oriented
environment.

• Peaceful Living Skills Curriculum: This component of
the programme was based on the definition of Christie,
Wagner, and Winter40 that peace is the nonviolent
resolution of conflict and the pursuit of social justice,
which are considered to be peacemaking and peace
building, respectively. In order to serve as positive role
models, which is an important component ofSFDT,
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coaches learned skills that relate to the ability to live
peacefully with others such as assuming personal
responsibility, understanding conflict, communicating
effectively, respecting cross-cultural differences and
similarities, and using the STEP method (a synthesis of
conflict resolution and mediation techniques) to effectively
resolve conflict.9 Coaches subsequently learned how to
promotethese skills within their athletes.

It is important to note that many Jordanian education
institutions, especially primary and secondary schools, stress
rote memorization as a primary mode of instruction.
However, the project team’s experiences with Jordanian
students suggested that children and adults were both
capable of and excited about active learning techniques such
as role-playing as well as large or small group discussions.
Consequently, the study employed a problem-based
educational approach using physical activities as a way to
encourage the full engagement of coaches and players
during the clinics. At the end of the coaches’ clinics, the
newly trained coaches in conjunction with the project staff
led clinics for local youth football athletes using thematerial
from the earlier training sessions.

Analysis

All instrumentation used and the methodology described
was approved by the researchers’ Institutional Review
Board (IRB) prior to its administration. Instruments were
translated into Arabic and administered to participants either
in classrooms or on the football field during the exchange
visits. Participants were instructed to use a combination of
their initials and birthdate to accurately pair pre/post-tests.
Upon return, all data were entered and analyzed using SPSS
by external evaluators.

Knowledge tests were scored by traditional criterion-
referenced measures, where there is a ‘right’ answer to each
question, and a ‘wrong’ answer, yielding a percentage of
correct responses. However, knowledge-test outcomes were
analyzed more as norm-referenced measures of individual
achievement where the percentage correct (regardless of the
baseline) was not measured against a pre-determined
standard (i.e., grading scale) but rather against their own
[pretest] score for signs of improvement in their
performance on content knowledge assessments. Different
measures were used for each exchange with results from the
first exchange demonstrating football (12 items) and peace
(2 items) knowledge, while the second exchange included
measures with a more balanced curricula (4 football skills
related items, 5 peaceful living skills related items).

Responses to the mutual understanding and perceived
abilities items were considered relative to the 2.5 best-
practice standards indicating item agreement; if the
remaining decimal fraction is greater (>) than 1/2 unit of
measurement, it is necessary to round and to increase the
preceding digit by 1. In this practice, a 2.5 is necessary to
equate to “agreement” or a “3” as represented on the Likert-
scale. Responses were then recoded according to those that
met “agreement.” The total number of participants who met
the standard was then recalculated as a percentage of the
whole.

Non-parametric tests and inferential analyses were used to
examine individual subject differences that were observed
between pre/post-test scores. Gains in mutual understanding
were analyzed through participants’ paired pre/post-test
responses to social distancescale items.

Results

The study’s focal point were the results determining
individual participant increases in observed scores of
content knowledge (including overall improvement on the
post-test, and improvements on the post-test items specific
to football content and peace curricula), observed decreases
in social distance scores (indicating increased mutual
understanding), and measures of participants’ self-perceived
preparedness and confidence to apply the taughtskills.

First, determining the characteristics of the distribution was
a critical step in the post-hoc selection of the appropriate test
statistic. Results of a skewness test did not reveal normal
distribution for any of the pre/post-test data associated with
the project’s two success metrics: knowledge gains
(including overall [football plus peaceful living skills]
scores; content-specific [football or peaceful living skills]
scores; and mutual understanding (social distance items),
which were found to violate normality. Neither a Log-10
transformation nor a square root transformation distributed
this positively skewed data normally; thus, the Wilcoxon
Signed Ranks Test was determined as the most robust
selection for this series of analyses. Due to the normality
violation, nonparametric tests were utilized for further
analysis.

Results of a Wilcoxon Signed Ranks Test indicated that
there was a significant increase in the coaches’ overall
(football plus peaceful living skills) post-test performance, Z
= -5.49, p < 0.001. Similarly, content-specific comparisons
of coaches’ pre/post-test performance followed this trend
where football content achieved a significant
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increase on the post-test (Z = -3.92, p < .00) as did content
that was related to peaceful living skills (Z = -3.56, p < .00).
These results suggested that the programme increased
performance on the post-test or knowledge gains achieved
among coaches (see Table1).

Results of a Wilcoxon Signed Ranks Test for mutual
understanding indicated that only the last item, (“I feel
comfortable when working with someone of the opposite
gender”), achieved significance, Z = -1.95, p = .05. Thus,
coaches were more comfortable working with the opposite
gender after engaging in the programme. Pre- and post-
programme means for each social distance item appear in
Table 2.

To operationalize the efficiency and effectiveness of the
programme, coaches were asked to consider “preparedness”

and “confidence” relative to coaching tactical and technical
football skills, promoting physical fitness and developing
citizenship behaviours and peaceful living skills among
youth. These constructs of preparedness and confidence are
based on the attributional theory of achievement motivation.
Weiner’s41 work identifies behavioral preparation and self-
confidence as the dominant achievement attributes in
motivating others. The Jordanian coaches’ ability to
replicate and incorporate lessons learned (football and
peaceful living skills) into their personal coaching style
were largely operationalized based on these motivational
constructs. The theory also accounts and allows for emotion
as a causal factor to motivation, not a bias. In this case, for
example, the self-reported items related to “feeling prepared
and/or confident” are considered dominant attributes and not
social desirability.



Items were collapsed into a single compendium score of
coach “preparedness” to implement football-related and
peaceful living skills into their coaching. Results indicated
that 88% (n = 88) of the coaches reported feeling prepared
to implement the football skills highlighted in the
programme into their coaching (vs. 12%, n = 12). The
subscale (see Table 3) focused on coaches’ “preparedness”
regarding football-related skills, which included five items

(α = .53). All coaches who responded to the peaceful living
skills items indicated preparedness to implement these skills
into their coaching (100%, n = 103). The subscale designed
to assess coaches’ peaceful living skills “preparedness”
included five items (α = .61). These less robust
observations of internal consistency related to these items
may be due to the variable levels of coaches’ experience.
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Results for the self-reported “confidence” items indicated
that nearly 93% of the coaches (number of participants that
met 2.5 standard recalculated as a percentage of all
participants) were confident regarding their ability to
integrate football-related skills into their coaching that was
highlighted in the current programme (n =90). The subscale
(see Table 4) focused on coaches’ confidence to implement
football-related skills included seven items (α = .77). Again,
100% of responding coaches were confident that they could
integrate peaceful living skills content into their coaching (n
= 98). The subscale designed to assess coaches’
confidence to implement peaceful living skills included

eight items (α = .80).

Participant satisfaction also was considered to be a critical
part of the evaluation process. The subscale related to
coaches’ satisfaction with football-related content consisted
of five items (α = .83) with almost 91% (n = 90) of the
coaches indicating positive ratings of satisfaction with the
football-specific content and its delivery. Peaceful living
skills content and delivery was also very positively rated
(across the six related items [α = .63]) with 100% of
responding coaches (n = 102) indicating satisfaction with
this aspect of the programme (seeTable5).
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Discussion and Implications

This SDP programme utilized a sport-plus, train-the-trainer
approach whereby trained coaches returned to their
communities to teach athletes peace building and conflict
resolution through football. The approach was grounded in

theory from sport for development, social learning, sport
psychology, youth development and leadership. Overall, the
findings provide support for the success of the SPUJ
programme as well as ideas for future programme
development.
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Programme Evaluation

Results indicated that from the programme’s beginning to its
conclusion, coaches increased their content knowledge and
also became more willing to work with someone of a
different gender. The majority of coaches also reported
feeling prepared and confident in their ability to use their
newly learned skills and satisfied with their training overall.
Upon more in-depth analysis of the data, it became apparent
that the coaches’ knowledge levels were only moderately
improved. However, these findings were not surprising
given the abbreviated amount of time coaches spent learning
various football and peaceful living skills in the programme.
After the first stage of the programme, results indicated that
participants failed to transfer connections between the
general subject of football and peaceful living skills. Thus,

the results suggested the workshop taught football and
peaceful living skills, not football with peaceful living skills.
In order to achieve educational objectives, the lessons on the
football field needed to be applicable to situations outside of
the football field.10 Modifications were subsequently made
to the second training in Jordan to allow coaches to
participate in four days of training and spend more time
integrating football with peaceful living skills. Data
indicated that adequate attention was given to each singular
subject and how they could converge to promote strong
citizenship and peaceful living skills through the game of
football.

Inconsistent with expectations and in contrast to the
knowledge gains achieved by coaches through their



programme participation, no change occurred in four out of
the five coaches’ self-reported mutual understanding and
social distance responses (i.e., comfort when talking to,
working with, living next to, or being supervised at work by
people from another culture). Perhaps there was not enough
time for enculturation considering the first training session
was only two days long and the second session just four
days.42, 43 Additionally, these workshops did not include
direct activities to promote mutual understanding, rather it
was indirectly addressed through team-building activities
and group work. Clearly, merely participating in a sport was
not enough to increase mutualunderstanding. 6, 7

Coaches did report, however, increased mutual
understanding on one item related to comfort when working
with someone of the opposite gender. From a cultural
perspective, this result is noteworthy, as women and men do
not work together regularly in many contexts in Jordan,
suggesting that it is possible to promote egalitarian activities
between genders at least in the context of football. While
this was not a direct topic of conversation during the
training, both the project director and one of the lead soccer
instructors from the SPUJ programme were women.
Perhaps, this modeling of interaction might have
demonstrated another approach to gender work-based
interaction. Parents, community members, and religious
leaders have expressed widespread concern with female
participation in sports, which is a common theme in other
international SDP programmes.20, 22

It is notable that it was a challenging task to accurately
measure mutual understanding under short-term
circumstances and interventions in this programme. Bias
also was introduced, as questionnaires were confidential but
not anonymous due to its design. It was difficult for the
programme to facilitate a significant increase in mutual
understanding through a short workshop measured through
a pre/post-test quantitative design. Scores improved as
participants spent more time with key project personnel as
was the case in the latter exchange. It is recommended that
statements in future projects be specific to interactions such
as “through this training, I learned to work with others from
different cultures.”

The next set of findings provided stronger support for the
programme’s effectiveness. At the conclusion of the
programme, 88% of the coaches stated they were prepared
to incorporate the football skills they had learned into their
coaching and 100% reported being able to incorporate the
peaceful living skills learned during the programme.
Furthermore, after completing the programme, the coaches

were confident about their ability to teach the football and
peaceful living skills they had acquired through the
programme. More specifically, 93% of the coaches reported
being confident with respect to the football skills, and 100%
in terms of the peaceful living skills. These results suggest
the participant coaches thought that they had the knowledge,
ability, and self-efficacy to teach what they had learned to
their athletes. Coaches were also very satisfied with the
programme, reporting high positive ratings for the football
(91% of coaches) and peaceful living (100% of coaches)
content addressed in the programme.

SDP Programme Development

From a SDP programme development viewpoint, several
lessons were learned that led to some modification between
the first and second training sessions and to
recommendations for future programmes. Lessons learned
included methods to better integrate content and application,
address organizational change and consistency in
evaluation.

Based on the current findings that will enhance learning,
future curriculum must include a balance of technical
content alongside the programme’s application or
experiential components, which includes effective methods
to deliver both components. Focus needs to be placed on
each of these components individually. Much more time
needs to be devoted to coaches practicing the desired
behaviours. Future projects need to give greater
consideration to developing curriculum that blend topic
areas cohesively so that coaches’ lessons of these critical
“life skills” are seamlessly integrated with the football
practice exercises employed in culturally applicable ways;
Coalter22 and Sugden18 recommend this approach as well.
Lyras and Peachey 5 recommended inclusive and
collaborative programming among expert groups and
stakeholders, which may assist with this integration in
culturally relevant ways. Furthermore, experientialactivities
combined with didactic presentations in real-time seems to
be appealing to coaches, who tend to be action and
movement-oriented. It is also important for future
programmes to integrate break times that include physical
movement and “fun”activities.

To facilitate adequate learning time, it is important that
content is streamlined and the agenda is flexible enough to
allow time for interpretation. The first set of workshops
involved real-time interpreting on the field and only a few
pre-work discussions with the interpreters.45 The time taken
to interpret instructions took away from instructional time,

Journal of Sport for Development

www.jsfd.org

9 Blom, et al.Volume 3, Issue 4, September 2015



leaving some material uncovered. This may have affected
the overall satisfaction rating of participants if they were
disappointed by the perceived gaps in the material.
Allowing more time for interpretation may have helped
increase participant satisfaction and knowledge gains.

Future projects may wish to consider revising content
lessons, devising a time sensitive agenda, and creating
smaller work groups wherethis is possible.

Another lesson learned was the importance of including
deliberate discussion time and goal-setting regarding
organizational and sustainable change. This was
insufficiently addressed during the first programme
exchange due to unexpected delays delivering the content
and the limited time in each city. For these reasons, there
were no formalized discussions with the Jordanian coaches
regarding long-term changes during the first exchange. By
altering the format of the second exchange in Jordan, more
sufficient time was devoted to sustainability discussions.
Through this process, Jordanian coaches were given helpful
hints and specific examples in which they could fully
implement the skills that they learned into their coaching
styles. These discussions are crucial for sustainable
change.20, 44, 45 In Jordan, religious and parental concern
over girls participating in sports is a major barrier to
sustainable change. This barrier must be addressed without
imposing western ideology, so it is recommended that
western programme staff collaborate more with in-country
partners such as parents in future programmes. For example,
this method would better promote the discussion of parental
concerns and assure them that the norms and values linked
with the Islamic faith will be followed during their
daughter’s potential or actual involvement in the
programme.18 However, it should be noted that SDP
programme staff should be cautious in promoting a western
agenda that fosters the participation of women in sport (see
Caudwell46 fora more thorough discussion).

Finally, the importance of consistency among instruments is
critical. While each programme exchange had its own
purpose, the foundation of measurement must be the same,
yet maintain a degree of flexibility.46 It is only through
consistency of questions and items that longitudinal results
can be interpreted. This is especially the case for items
assessing “preparedness” and “confidence” constructs.
Consistent verbiage related to contextualizing these
constructs is necessary to obtain valid data on the
percentage of participants meeting the expected outcome.
Using diverse items to assess similar constructs across
different training sessions makes determining the
psychometric properties of composite variables less

intuitive, resulting in some subscales with low internal
consistency.

Conclusion

SDP initiatives are not only seen as catalysts but as main
instruments in positive peace-building strategies. Results
from this study show that an international sport-plus SDP
programme, which was designed to increase coaches’ ability
to use football to teach conflict-resolution skills to their
athletes, led to coaches’ satisfying experiences, knowledge
gains, confidence in using their newly learned skills, and
increased comfort and openness to working interactions
between men and women. Utilizing sport as a tool to
promote empathy, leadership, communication, peace-
building skills and collaboration among diverse populations
may provide young athletes with the skill-sets needed to
become productive and well-rounded adults who are better
prepared to contribute to society. Conversely, the
implications of missing an opportunity to capitalize an
avenue such as sport in order to initiate social change may
result in continued social segregation, fear of other cultures,
and the inability to meaningfully interact with those who
hold different values and perspectives. In planning future
initiatives to impact social development, leaders of
organizations need to consider the value of training sport
coaches as a vehicle to deliver positive messaging to young
people to help shape grassroots development. Additionally,
researchers and practitioners might consider further
discussion about the debates related to neo-colonialism in
SDP work and the impact it has on programmes overall.
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